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1. [bookmark: _Toc20999755]Program Summary

Program Design
The Pepperdine University Teacher Preparation Program (TPP) is led by the Program Director. The program has an Undergraduate Pathway and Graduate Pathway which are under the Program Director’s leadership. Both the Undergraduate Pathway and Graduate Pathway have: Pathway Coordinators, Directors of Clinical Placements, and a body of faculty. There is also support personnel, an accreditation liaison, and a Certification Manager who oversees the credentialing process, who communicate regularly with both pathways.

Within the Undergraduate Pathway and Graduate Pathway, communications flow regularly between all personnel and the Program Director. When communicating with the institution, each pathway reaches out to its respective Associate or Divisional Dean. To ensure that the Undergraduate Pathway and Graduate Pathway are in alignment with teaching standards and expectations, the Program Director arranges meetings where all TPP personnel are present once a semester.

Coursework
The general coursework overview of the Undergraduate Pathway and Graduate Pathway is to begin with courses in literacy and social foundations while doing the first term of clinical experience, which mostly consists of classroom observations. In the second phase      of clinical experience, which involves partial takeover of the classroom, Teacher Candidates (TCs) take courses on teaching methods and teaching English learners. In the final term of clinical experience, TCs transition to full-time student teaching and also conclude with courses in advanced teaching methods and teaching students with exceptional needs.

For the Undergraduate Pathway and Graduate Pathway, one modification in the past two years was adding a course on teaching students with exceptional needs in order to be in compliance with CTC standards. In the Undergraduate Pathway, there were partnerships established with three professional development schools which contribute to education coursework and research projects within the program. In addition, Liberal Arts majors who pursued the Multiple Subject credential saw a modification of coursework and major requirements such that more teacher education courses could count towards their major. As such, a “Liberal Arts for Education” major with a specialized senior seminar was formed. In the Graduate Pathway, course delivery transitioned from a 75:25 face-to-face to online ratio to 65:35. A course on action research was also replaced by a course on researching contemporary issues (MATP 699). Finally, the teaching methods course was split into one for Multiple Subject TCs and one for Single Subject TCs as opposed to a general group that periodically split into subject-specific groups. When it comes to stakeholder input, the Directors of Field Experience reach out to partner schools and districts as needed. If there is a request extending beyond field experience, it is forwarded to the Program Director. 

Course of Study (Curriculum and Field Experience)
In general, the Undergraduate Pathway and Graduate Pathway of the Pepperdine University TPP are both designed such that the three phases  of fieldwork (Clinical Experience 1, 2, and 3), which correspond to three field placements specific to the TC’s subject area, synergize with coursework. 

In the first term of clinical experience, which focuses on observations, coursework is coordinated such that knowledge of educational foundations, human development, literacy, and instructional design is a prerequisite or corequisite. This way, TCs have initial exposure to fundamental understandings in teaching. They will also use their observations to note key ideas in these courses. By doing so, TCs gain a stronger understanding of how teachers apply these fundamental understandings to the classroom effectively.
The next two terms of clinical experience, which introduce classroom takeover, are coordinated with courses in teaching methods, English learners, and students with exceptional needs. Concerning teaching methods, these courses deal more directly with practices TCs should be implementing as they adjust to managing their own classroom. By the end of fieldwork, TCs should have practiced not only the most effective teaching strategies for a classroom but also techniques for differentiated instruction. Likewise, opportunities to practice teaching methods and differentiation strategies allow TCs to bring their experiences back to their courses so they can debrief with faculty and find new ways to improve their practices.



Undergraduate Pathway
The Undergraduate Pathway is split into four phases.  TCs work on their bachelor’s degree and their teaching credential simultaneously and can finish both in 4 to 4 ½ years. The course sequence for the Undergraduate Pathway is shown in the table below. 


	Undergraduate Pathway

	Phase  1
	EDUC 251: Human Development (3 units)
EDUC 461: Instructional Design (3 units)
EDUC 462: Educational Foundations (3 units)

	Phase  2
	EDUC 463 (Multiple) or 464 (Single): Literacy Theory and Methods (4 units)
EDUC 501: Clinical Experience 1 (0 units)
EDUC 465: Teaching English Learners (4 units)
EDUC 466: Teaching Students with Exceptional Needs (3 units)

	Phase  3
	(The Basic Skills requirement and Subject Matter Competency must be fulfilled before beginning this term. Candidates doing the English Subject Matter Preparation Program must have verified progress in good academic standing)
EDUC 510 (Multiple) or 520 (Single): Teaching and Content Area Methods (4 units)
EDUC 521: Clinical Experience 2 (2 units)

	Phase  4
	EDUC 530: Advanced Teaching Methods (4 units)
EDUC 531: Clinical Experience 3 (4 units)






Graduate Pathway
The Graduate Pathway is split into three terms which take approximately 11 months to complete. The course sequence for the Graduate Pathway is shown in the table below.

	Graduate Pathway

	Term 1
	MATP 624: Education Foundations, Equity, and Social Justice (3 units)
MATP 610: Instructional Design (3 units)
MATP 620: Literacy Theory and Methods (4 units)
MATP 681: Clinical Experience 1 (2 units)

	Term 2
	(The Basic Skills requirement and Subject Matter Competency must be fulfilled before beginning this term)
MATP 601: Human Development in Teaching (3 units)
MATP 630: Teaching English Learners (3 units)
MATP 682: Clinical Experience 2 (2 units)
MATP 671 (Multiple) or 673 (Single): Developing Teaching  Methods (3 units)

	Term 3
	MATP 699: Contemporary Issues in Education (3 units)
MATP 683: Clinical Experience 3 (2 units)
MATP 661: Teaching Students with Exceptional Needs  (3 units)
MATP 675 (Multiple) or 677 (Single): Advanced Teaching Methods (3 units)



All of the requirements for the Graduate Pathway also apply to the University Intern program.



Assessment and Evaluation of Candidates
In the Undergraduate Pathway and Graduate Pathway, the frequency and type of clinical practice evaluation depends on the clinical experience course a TC is enrolled in. In Clinical Experience 2, TCs must upload lesson plans which are carried out during student teaching throughout the term. One is peer-reviewed, one is observed and reviewed by the mentor teacher, and one is observed and reviewed by faculty, and the rest are solely reviewed by faculty. There are also reoccurring visits from University Field Supervisors (UFSs) who, alongside with mentor teachers, will observe class sessions and provide feedback on teaching practices and lesson planning. In Clinical Experience 3, TCs are required to complete four weeks of full take-over.  Throughout the semester, UFSs come eight times to observe, evaluate, and support TCs in their placements.  TCs have access to evaluation forms so they can see how faculty, mentor teachers, and university field supervisors evaluate their teaching. Results are all accessible through LiveText by Watermark.  
In addition to clinical practice visits and evaluations, TCs are assessed in their coursework through a variety of measures. They consist of written assignments such as reflections, papers, research projects, and case studies as well as presentations and class participation in each course. When completing the edTPA, TCs are also assessed on how thoroughly they complete their tasks in a timely manner.  TCs are informed of how they will be assessed through course syllabi. Faculty make sure to model examples of effective teaching and assignment completion so that TCs can have a clearer understanding of how they can meet program expectations. 
In addition to TCs’ coursework, the Certification Manager monitors progress TCs make as they satisfy credential-related requirements and exams. Since TCs who struggle to pass the CSET are not allowed to proceed into the second term of Clinical Experience, they are notified early on to discuss testing challenges with an advisor.

                              Exhibit 1.1.1 Table depicting location, delivery models, and pathways

	Location
	Delivery Model
	Pathway

	Malibu
	In-Person
	Traditional Student Teaching, Undergraduate

	West Los Angeles
	Hybrid (65:35 in-person: online)
	Traditional Student Teaching, Graduate

	West Los Angeles
	Hybrid (65:35 in-person: online)
	Intern, Graduate

	Calabasas
	Hybrid (65:35 in-person: online)
	Traditional Student Teaching, Graduate

	Calabasas
	Hybrid (65:35 in-person: online)
	Intern, Graduate
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3.1 Faculty Qualifications. Faculty Distribution Table that provides an overview of faculty. 


	Name
	Status

	Amparan, Antonio
	Adjunct

	Arrechiga, Eva
	Adjunct

	Blas, Michelle
	Adjunct

	Coronel, Jacobo
	Adjunct

	Cortez-Covarrubias, Elva
	Adjunct

	Franzen, Jessica
	Adjunct

	Gonzalez, Jeremiah
	Adjunct

	Green, Joseph
	Adjunct

	Higuchi, Dora
	Adjunct

	Hong, Sue Jean
	Adjunct

	Hubbard Braddell, Rachel
	Adjunct

	McKinstry, Elizabeth
	Adjunct

	Mumolo, Shannon
	Adjunct

	Rawn, Peggy
	Adjunct

	Roberson, Ben
	Adjunct

	Roper, Cherise
	Adjunct

	Toyoda-Smart, Kumi
	Adjunct

	Vela, Claudia
	Adjunct

	Vollmer, Donna
	Adjunct

	Wedeen, Robbie
	Adjunct

	Williams, Aleta
	Adjunct

	Wright, Maria
	Adjunct

	Birmingham, Carrie
	Full-Time

	Cain, Ebony
	Full-Time

	Collatos, Anthony
	Full -Time

	Erbes, Stella
	Full-Time

	Garcia-Ramos, Reyna
	Full-Time

	Gose, Michael
	Full-Time

	Levine, Somer
	Full-Time

	Miyake-Trapp, Jennifer
	Full-Time

	Mordechay, Kfir
	Full-Time

	Vigil, Ricardo
	Full-Time

	Wall, Carrie
	Full-Time

	Yomantas, Elizabeth
	Full-Time



	Total Full-time 12
	Total Adjunct 22
	Vacancies: Zero for Full-time Openings
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  Faculty CV and Syllabi
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 Adjunct Experience Requirement
 


4. [bookmark: _Toc20999759]Course Sequence. Exhibit 4.1 Published course sequence from Course Catalog. 
Graduate Pathway
      The Graduate Pathway course sequence can be seen here, in the TC Handbook, and other printed materials:



The full list of the Course Requirement can be found on p. 95 of the GSEP Academic Catalog, https://gsep.pepperdine.edu/content/updated-academic-catalog-2019-2020.pdf a snapshot is provided:
[image: ]

[bookmark: _Toc20999761]Undergraduate Pathway:
     TCs in the undergraduate pathway complete 34 units of professional education courses, divided into eight academic courses and three clinical experience courses. Because undergraduates are working on their bachelor's degree and their teaching credential simultaneously, and because they enter the program at different times in their undergraduate careers, they take the eight courses in the same order generally but not exactly.  The course sequence can be found on p. 233 of Seaver’s Academic Catalog, https://seaver.pepperdine.edu/academics/content/2019-seaver-catalog.pdf, a snapshot is provided: 
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Three courses are designed to be taken at the beginning of the program by all TCs: Human Development (EDUC 251), Instructional Design (EDUC 461), and Educational Foundations (EDUC 462). Instructional Design includes 20 hours of observation fieldwork in an elementary school, and Educational Foundations includes 20 hours of observation fieldwork in a middle or high school. These courses are also part of the liberal arts for education major, so they are taken by undergraduates in this major who may or may not continue on to earn a teaching credential in their undergraduate program. These three courses are three units each currently. They had been four units for many years, but they were reduced to three units beginning in fall 2018 to make room for a new course, Teaching Students with Exceptional Needs (EDUC 466), which will also be three units.
 
Four courses are designed to be taken in the undergraduate’s middle semesters in the program.
	Multiple Subject 
	Single Subject 

	Literacy Theory and Methods for Multiple Subject (EDUC 463, 4 units)
	Literacy Theory and Methods for Single Subject (EDUC 464, 4 units)

	Clinical Experience 1 (EDUC 501, 0 units)

	Teaching English Learners (EDUC 465, 4 units)

	Teaching Students with Exceptional Needs (EDUC 466, 3 units)*


                             *to be taught the first time in spring 2020
 
Four courses—two academic courses and two clinical experience courses—complete the undergraduate’s course sequence.
	Multiple Subject
	Single Subject 

	Teaching and Content Area Methods for Multiple Subject (EDUC 510, 4 units)
	Teaching and Content Area Methods for Single Subject (EDUC 520, 4 units)

	Clinical Experience 2 (EDUC 521.01, 2 units)                
	Clinical Experience 2 (EDUC 521.02, 2 units)               

	Advanced Teaching Methods (EDUC 530, 4 units)

	Clinical Experience 3 (EDUC 531, 4 units)



The clinical experience sequence is taken concurrently with academic courses, as indicated in the chart above. Clinical Experience 1 consists of 50 hours of observation/participation taken concurrently with EDUC 463/464. Clinical Experience 2 consists of 160 hours of student teaching taken concurrently with EDUC 510/520. Clinical Experience 3 consists of a full semester of full-time student teaching taken concurrently with EDUC 530.
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5.1 Course matrix with links to specific activities within the syllabi that provide documentation of Introduction (I), Practice (P), and Assessment (A) of TC competencies. Assessment (A) should link to the assessments used to determine competence.

 

Course Matrix
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1. Table of hours. Undergraduate Pathway 
Hour Totals: For all courses, students turn in a signed hour log to their course professor.  The purpose of the signed hour log is to document the time they spend in the classroom throughout the semester.  Throughout the undergraduate pathway, TCs complete a total of 775 hours including the observation/participation hours.  Excluding the observation/participation hours, TCs complete 735 hours.

       Observation Participation
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         Clinical Experiences

	
	Clinical Experience 1
	Clinical Experience 2
	Clinical Experience 3

	Course Numbers
	EDUC 463/501 (MS)
EDUC 464/501 (SS)
	EDUC 510/521
	EDUC 530/531

	Duration
	Semester
	Semester
	Semester

	Total Number of Hours
	50
	160
	525

	Breakdown of Hours
	TC & MT scheduling discretion
	TC & MT scheduling discretion
	72 days of student teaching
7 hours per day

	Activities that count 
toward hour total
	Participate actively in all classroom activities. At the discretion of the
mentor teacher (MT), the teacher candidate can assist with group work, work one-on-one with students, help with assessment, grade papers, record grades, make copies, and assist in organization of materials.  No whole class instruction is allowed as candidates have not passed the CSET before enrolling in this course.
	Participate actively in all classroom activities. (e.g., can assist with group work, work one-on-one with students, help with assessment, grade papers, record grades, make copies, and assist in classroom organization.)
Whole class instruction for eight formal lessons (6 observed by UFS) is required. Each lesson includes a formal lesson plan.

	Attend all faculty meetings, IEP meetings, parent/teacher conferences, Back-to-School nights, professional development opportunities, and any other faculty duties with permission from the MT. Candidates gradually work towards a minimum of four weeks of full takeover. Candidates take on responsibilities including lesson planning, teaching, assessment, grading, recording grades, and organizing lesson materials. Candidates are observed eight times by a University Field Supervisor (UFS). 
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2. [bookmark: _Toc20999766]Memorandum of Understanding. 

Samples of MOU’s are included here below: 
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This is another MOU sample with Lynwood Unified School District:

[bookmark: bookmark=id.1ksv4uv]DIRECTED TEACHING AGREEMENT

This Agreement is made between Pepperdine University ("Pepperdine") on behalf of Pepperdine Teacher Preparation Programs and the hereinafter mentioned school district ("District"). It is the parties' intent that this agreement is a cooperative agreement for the benefit of the public and that entering into this agreement does not trigger any compliance or reporting obligation on the part of Pepperdine. This agreement does not in any way enlarge the University's obligations under federal or state law regulation.
RECITALSA. Pepperdine has established an approved program (the "Program") of directed teaching for training education students of the University;
A. Directed teaching experiences are a required and integral part of the Program;

B. Pepperdine desires the cooperation of Lynwood Unified School District in the training of students through the directed teaching experiences, which will provide a benefit to the public; and
C. Pursuant to the provisions of Section 44320 of the California Education Code, the governing board of a District is authorized to enter into agreements with any university or college accredited by the State Board of Education as a teacher education institution, to provide teaching experience through directed teaching to students enrolled in teacher education curricula of such institution; and
D. Any such agreement may provide for the payment in money or services for the services rendered by the District in an amount not to exceed the actual cost to the District of the services rendered by the District.
Now, therefore, it is mutually agreed between the parties hereto as follows:

SPECIAL PROVISIONS
DATE: August 22, 2019

PARTIES: Pepperdine University and Lynwood Unified School District

TERM: From August 22, 2019 to July 31, 2024.

CONTRACT SERVICES: Not to exceed three Clinical Experiences per year, per mentor.

RATE AND AMOUNT: $150 Master Teaching Stipend per student, per session of Clinical Observation of student by Master Teacher. $150 Master Teaching Stipend per student teacher, per session of directed mentoring for Clinical Experience.

METHOD OF PAYM ENT: Check one.
              Stipend is to be paid directly to the District.

XXXX Stipend is to be paid directly to the Master Teacher.

GENERAL TERMS
 
A. [bookmark: bookmark=id.44sinio]Directed Teaching

· The District shall provide teaching experience through directed teaching in schools and classes of the District, not to exceed the number of directed teaching assignments. Such directed teaching shall be provided in such schools or classes of the District, and under the direct supervision and instruction of such employees of the District, as the District and Pepperdine through their duly authorized representatives may agree upon.

· The District may, for good cause, refuse to accept for directed teaching any student of Pepperdine assigned to directed teaching in the District. In such event, Pepperdine shall terminate the assignment of such student to the directed teaching program in the
District.

· The term "directed teaching" as used herein and elsewhere in this Agreement means active participation in the duties and functions of classroom teaching under the direct supervision and instruction of employees of the District who hold valid clear teaching credentials issued by the California Commission on Teacher Credentialing authorizing them to serve as classroom teachers in the schools or classes in which the direct teaching is provided, and who have completed a minimum of three years successful teaching experience.

· Pepperdine student teachers without emergency or substitute credentials may not be asked by the school districts to serve and be paid for substitute teaching. Such students are not regarded as properly certified and require full-time supervision. Those holding substitute or emergency credentials may substitute only for their master teacher when s/he is out ill; when it is determined by the principal that such substitution is in the best interest of the student teacher and the students in the classroom; only after the first four weeks of that student's first student teaching assignment; the student teacher is paid by the District; and the number of days is kept to a minimum.

· Pepperdine will pay for the performance by the District of all services required to be performed by the District under this Agreement at the aforesaid rates for each session of part-time directed teaching or full-time directed teaching provided by the District pursuant to this Agreement.

· The term "session of directed teaching" as used herein and elsewhere in this Agreement is considered to be a full day of directed teaching for five (5) days a week for a minimum of eight (8) weeks for elementary credential candidates (for this, the elementary credential candidates receives four (4) semester units of practice teaching credit) and six
(6) periods a day for five (5) days a week for a minimum of eight (8) weeks for secondary credential candidates (for this, the secondary credential candidates receive four (4) semester units of practice teaching credit). The credential candidate must complete two (2) sessions for a minimum total of sixteen (16) weeks.

· An assignment of a Pepperdine student to directed teaching in classes of schools of the District shall be for one (1), two (2), or three (3) sessions as mutually agreed between Pepperdine and the District.
· [bookmark: bookmark=id.2jxsxqh]An assignment of a Pepperdine student to directed teaching in the District shall be deemed to be effective for the purposes of this Agreement as of the date the student presents to the proper authorities of the District the assignment papers or other documents provided by Pepperdine affecting such assignment, but no earlier than the date of such assignment as shown on such card or other documents.

A. In the event the assignment of a Pepperdine student to directed teaching is terminated by Pepperdine for any reason after the student has been in directed teaching and has been at the assignment for a minimum of two weeks, the District shall receive payment for the assignment on account of such student as though there had been no termination of the assignment. Said payment not to exceed $150 per student per session of terminated assignment.

B. If applicable, within a reasonable time following the close of each session of Pepperdine, the District shall submit an invoice in triplicate, to Pepperdine for payment, at $150 per student, per term, for all directed teaching provided by the District under and in accordance with this Agreement during said session. This process may be altered in writing according to individual district procedures as to how the invoicing will proceed.

C. Notwithstanding any other provision of this Agreement, Pepperdine shall not be obligated by this Agreement to pay the District any amount in excess of the total sum.

D. In accordance with California Education Code Section 44320(b), each credential candidate, prior to assignment to District, must obtain at his or her sole expense a "Certificate of Clearance", which includes a complete Live Scan Service. The University will ensure that students receive a Certificate prior to beginning their assignment in the district.

E. In accordance with California Education Code Section 49406, each credential candidate prior to assignment to District must obtain at his or her sole expense an examination, by a licensed physician or surgeon within the past 60 days to determine that he or she is free of active tuberculosis, or provide a current certificate that shows s/he is free of communicable tuberculosis prior to beginning their assignment in the District.

1. Minimum Insurance Requirements

A. District. The District shall maintain insurance in full force and effect, at its sole expense, the following minimum insurance coverage or comparable program of self-insurance:
i. Commercial General Liability (Minimum Requirement):
$1,000,000 Combined Single Limit
ii. Coverage: Premises/Operations
Liability Medical Payments Liability
Personal Injury Liability
iii. The District shall maintain in full force and effect, at its sole expense, Workers' Compensation and Employers Liability Insurance in a form and amount covering District's full liability under the Workers' Compensation Insurance and Safety Act of the State of California as amended from time to time. Coverage:
 

F. [bookmark: bookmark=id.z337ya]Statutory limits per State of California

G. Employers Liability
$1,000,000 Each Accident
$1,000,000 Each Employee

District shall provide University with 30 days written notice before cancellation, or any reduction or material change in coverage.

2. University shall maintain insurance in full force and effect, at its sole expense:

A. Commercial General Liability (Minimum Requirement):
$2,000,000 General Aggregate
$1,000,000 Combined Single Limits

B. Coverage:
Premises/Operations Liability Medical Payments Liability Contractual Liability Personal Injury Liability
Independent Contractors

C. The University will maintain in full force and effect, at its sole expense Workers' Compensation and Employers Liability Insurance in a form and amount covering University's full liability under the Workers' Compensation Insurance and Safety Act of the State of California as amended from time to time. Coverage:

i. Statutory limits per State of California

ii. Employers Liability
$1,000,000 Each Accident
$1,000,000 Each Employee

A certificate of general liability insurance with the District named as an additional insured shall be provided by Pepperdine University' Insurance and Risk Department to the District 30 days in advance of the commencement of this agreement.

The District will require 30 days written notice before cancellation, or any reduction or material change in coverage.

iii. Indemnity

District shall defend, indemnify and hold Pepperdine, its officers, employees and agents harmless from and against any and all liability, loss, expense (including reasonable attorneys' fees), or claims for injury or damages arising out of the performance of this Agreement but only in proportion to and to the extent such liability, loss, expense, attorneys' fees, or claims for injury or damages are caused by or result from the negligent or intentional acts or omissions of the District, its officers, agents, or employees.

[bookmark: bookmark=id.3j2qqm3]Pepperdine shall defend, indemnify and hold the District, its officers, employees and agents harmless from and against any and all liability, loss, expense (including reasonable attorneys' fees), or claims for injury or damages arising out of the performance of this Agreement but only in proportion to and to the extent such liability, loss, expense, attorneys' fees, or claims for injury or damages are caused by or result from the negligent or intentional acts or omissions of Pepperdine, its officers, agents or employees.

H. Miscellaneous

· Termination. Either party may terminate this Agreement with or without cause by providing written notice to the other part y. Termination will be effective at the end of the school year during which the notice is issued. The notice required under this paragraph shall be sent by registered mail.

· Any notice required to be given pursuant to this Agreement shall be in writing and shall be served by personal service or first class mail. When served by first class mail, service shall be conclusively deemed effective three (3) days after deposit thereof in the United States mail, postage prepaid, addressed to the party to whom such notice is to be given as herein provided:

Notice to Pepperdine:

Notice to District:

Pepperdine University
Graduate School of Education and Psychology 6100 Center Drive, 5th Floor
Los Angeles, CA 90045
ATTN: Teacher Preparation Program Director

Lynwood Unified School District 11321 Bullis Road
Lynwood, CA 90262
Attn: Carlos Zaragoza, Director of Human Resources

3. District and Pepperdine agree that neither will unlawfully discriminate against any individual on the basis of age, sex, race, creed, color, religious belief, national origin, and disability, status as a disabled veteran, or veteran of the Vietnam era.
4. Neither party shall use the other's name or any corporate or business name which is reasonably likely to suggest that the two are related without first obtaining the written consent of the other party.
5. The Agreement constitutes the entire understanding between the parties with respect to the subject matter hereof and may be modified only by a writing signed by both parties.

6. The parties hereto shall not have either the power or the right to assign this Agreement or any part thereof to any person or party for any reason, and any attempt to do so shall be void and of no legal effect.

A. [bookmark: bookmark=id.1y810tw]This Agreement shall be governed by and construed under the laws of the State of California, which shall be the forum for any lawsuit arising from or incident to this Agreement.

B. Should either party reasonably retain an attorney to enforce the terms of this Agreement, the prevailing party shall be entitled to recover reasonable attorney's fees and costs including fees and costs of corporate staff and counsel.

C. In the event that any provision of this Agreement shall be held void, voidable, or unenforceable, the remaining provisions of this Agreement shall remain in full force and effect in accordance with its terms disregarding such unenforceable or invalid provision.

D. Each party is an independent agent and shall not act as, or be an agent or employee of, the other party.

In witness thereof, the parties hereto have caused this Agreement to be signed by its duly authorized representative.





School District
Representative Gudiel R. Crosthwaite

Print Name Signature Date

Dr. Anthony Collatos,
Program Director 8/23/19
Print Name Signature Date
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3. Training Materials. Here are samples of our training materials, for both Pathways, Graduate & Undergraduate:
University Field Supervisors Rubric 
	Engaging and Supporting All Students in Learning (TPE 1)

	The teacher candidate:
	TPE
	Does Not Meet Requirements
	Almost Meets Requirements
	Meets Requirements
	Exceeds Requirements

	Provides instruction that makes connections to learners’ prior knowledge and experiences
	1.1
	Does not help students make connections to their prior knowledge or experience.
	Uses some content knowledge to activate students’ prior knowledge or help them make connections to their previous experience.
	Clearly uses background knowledge in the content to help students make connections to their prior knowledge or experience.
	Considers curriculum goals and the students’ needs in selecting appropriate tasks; scaffolds instruction according to students’ needs.

	Uses a variety of appropriate instructional strategies to meet the needs of all learners 
	1.4
	Uses a limited range of instructional models and strategies with little attention to whether these are appropriate or helpful in conveying content or addressing student needs.
	May attempt to use a range of instructional models and strategies, and attempts to address subject matter content essential to student learning.
	Uses instructional models, strategies and resources that support student learning and meet subject matter requirements.
	Uses multiple instructional models, strategies and resources to support and expand student learning. Appropriate and resourceful adaptations are made to communicate content requirements and address the diverse learning needs of students.

	Promote students' critical and creative thinking and analysis
	1.5
	Does not promote students' critical and creative thinking and analysis.
	Somewhat promotes students' critical and creative thinking and analysis.
	Appropriately promotes students' critical and creative thinking and analysis.
	Effectively and efficiently promotes students' critical and creative thinking and analysis.

	Creating and Maintaining Effective Environments for Student Learning (TPE 2)

	The teacher candidate:
	TPE
	Does Not Meet Requirements
	Almost Meets Requirements
	Meets Requirements
	Exceeds Requirements

	Creates a safe, positive learning environment based on respect, positive social interaction, active engagement in learning, and self-motivation 
	2.1
	Uses verbal and non-verbal interactions that are not positive, respectful, supportive, or motivating. Provides no opportunities for active learning experiences or for students to work in groups. Students are not required to assume responsibility for their own learning.
	Provides some verbal and non-verbal interactions that are positive, respectful and supportive. Provides a few opportunities for active learning; provides limited opportunities for students to work together. Uses instructional strategies that rely heavily on external student motivation.
	Uses verbal and non-verbal interactions that are mostly positive, supportive, and respectful. Provides opportunities active learning group work, and for students to assume responsibility for their own learning.
	Uses verbal and non-verbal interactions that are all positive, supportive, and respectful. Provides multiple opportunities for active learning; creates opportunities for students to work in groups and assume responsibility for their own learning. Employs approaches that rely heavily on internal student motivation.

	Creates diverse and productive student learning environments
	2.2
	Does not create diverse and productive student learning environments.
	Somewhat creates diverse and productive student learning environments.
	Creates diverse and productive student learning environments.
	Creates strong and effective diverse and productive student learning environments.

	Understanding and Organizing Subject Matter for Student Learning (TPE 3)

	The teacher candidate:
	TPE
	Does Not Meet Requirements
	Almost Meets Requirements
	Meets Requirements
	Exceeds Requirements

	Demonstrates knowledge of subject matter and connects to the state standard
	3.1
	Does not demonstrate knowledge of subject matter and/or does not connect the lesson to a state standard.
	Somewhat demonstrates knowledge of subject matter and connects the lesson to a state standard.
	Demonstrates knowledge of subject matter and connects the lesson to a state standard.
	Clearly demonstrates knowledge of subject matter and connects the lesson to a state standard.

	Plans, designs, implements, and monitors instruction consistent with content and makes cross-disciplinary connections
	3.3
	Does not plan, design, implement, and monitor instruction consistent with content and/or does not make cross-disciplinary connections.
	Somewhat plans, designs, implements, and monitors instruction consistent with content and makes cross-disciplinary connections.
	Plans, designs, implements, and monitors instruction consistent with content and makes meaningful cross-disciplinary connections.
	Holistically plans, designs, implements, and monitors instruction consistent with content and makes meaningful cross-disciplinary connections.

	Creates and implements learning experiences that help build accurate conceptual understanding, content knowledge, and academic language
	3.5
	Does not create or implement learning experiences that build accurate conceptual knowledge.
	Creates and implements lessons that mostly provide guidance through a logical learning progression.
	Creates and implements lesson experiences that effectively guide students through logical learning progressions, causes them to reflect on prior knowledge, and helps students make connections between prior experience and content.
	Creates and implements lesson experiences that provide students with multiple representations, guidance through learning progression, and recognition of common misconceptions. Lesson implementation stimulates reflection of prior knowledge, builds connections between prior experiences and content and helps students master the academic language of the content area.

	Uses technology to engage students and support their learning
	3.6
	Does not use technology to engage students or support their learning.
	Somewhat uses technology to engage students and support their learning.
	Intentionally uses technology to engage students and support their learning.
	Intentionally uses technology to engage students and support their learning and promotes digital literacy in the lesson.

	Planning Instruction and Designing Learning Experiences for All Students (TPE 4)

	The teacher candidate:
	TPE
	Does Not Meet Requirements
	Almost Meets Requirements
	Meets Requirements
	Exceeds Requirements

	Provides access to the curriculum for all students
	4.4
	Does not provide all students with access to the curriculum.
	Provides most students with access to the curriculum but can strive to more effectively modify and accommodate the lesson for all students.
	Uses developmentally, linguistically, culturally appropriate learning activities, instructional materials, and resources for all students.
	Uses all tools intentionally, removes barriers, and creates opportunities for students to support each other in learning.

	Assessing Student Learning (TPE 5)

	The teacher candidate:
	TPE
	Does Not Meet Requirements
	Almost Meets Requirements
	Meets Requirements
	Exceeds Requirements

	Uses multiple methods of assessment to monitor progress; creates opportunities for students to demonstrate understanding in diverse ways 
	5.1
	Fails to monitor student progress toward learning objectives; does not provide opportunities for students to demonstrate understanding in diverse ways.
	Provides pre-, formative, and summative assessments that are somewhat aligned with lesson objectives and occasionally differentiates assessment opportunities.
	Uses constant pre-, formative, and summative assessments to monitor progress toward lesson objectives and adapts instruction; uses a variety of assessment tools.
	Uses constant and varied pre-, formative, and summative assessments to monitor student progress toward learning objectives and to guide instruction; differentiates assessment opportunities to address students’ needs and strengths.

	Provides opportunities for learners to self-assess 
	5.3
	Does not provide opportunities for learners to self-assess. 
	Somewhat provides opportunities for learners to self-assess by stating expectations. 
	Communicates clear expectations for self-assessment.
	Clearly explains and models examples of self assessment; demonstrates how to monitor and improve learning. Students are required to self-evaluate and to set goals based on assessment results.

	Developing as a Professional Educator (TPE 6)

	The teacher candidate:
	TPE
	Does Not Meet Requirements
	Almost Meets Requirements
	Meets Requirements
	Exceeds Requirements

	Self-evaluates the effects of his/her choices and actions on others 
	6.1
	Provides no evidence that personal reflections identifying strengths and areas for improvement are being used to guide instruction and professional behaviors
	Provides some evidence that personal reflections identifying strengths and areas for improvement are being used to guide instruction and professional behaviors
	Provides evidence that personal reflections identifying strengths and areas for improvement are being used to guide instruction and professional behaviors.
	Provides substantial evidence that personal reflections identifying strengths and areas for improvement are being used to guide instruction and professional behaviors.

	Understands and enacts professional roles and educators' civic, social, and moral responsibilities
	6.6
	Does not understand and/or enact professional responsibilities.
	May understand professional responsibilities, but does not enact them.
	Understands and enacts professional roles and educators' civic, social, and moral responsibilities.
	Fully understands and enacts professional roles and educators' civic, social, and moral responsibilities.





Mentor Teacher Training Sessions/Agenda 
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Instructions to Login to the Assessment Management Software, LiveText
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Co-Teaching Structure 
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Mentor Teacher Rubric
Mentor Teacher Assessment Rubric
	
	Does Not Meet Requirements
	Almost Meets Requirements
	Meets
Requirements
	Exceeds Requirements

	Engaging and Supporting all Students in Learning
(TPE 1)
	The teacher candidate observes, but seems disengaged, does not support the mentor teacher effectively, and shows little interest in supporting the students.
	The teacher candidate is working toward building rapport with students to further engage and support student learning.
	The teacher candidate builds a positive rapport with students and effectively engages and supports them in learning tasks. The teacher candidate is focused on student learning and asks the mentor teacher questions to further learning.
	The teacher candidate goes above and beyond to support and engage students in learning activities, as well as become part of the classroom community. The teacher candidate learns about the students individually as well as effectively identifies the academic levels of all students in the classroom.

	Creating and Maintaining Effective Environments for Student Learning
(TPE 2)
	The teacher candidate needs more guidance in the area of understanding the importance of fostering a caring, safe, inclusive classroom environment where each student is treated fairly and respectfully. The teacher candidate needs additional guidance in applying classroom management strategies to maintain an effective and engaging learning environment.
	The teacher candidate is learning the importance of fostering a caring, safe, inclusive classroom environment where each student is treated fairly and respectfully. The teacher candidate is at a beginning level of applying classroom management strategies to maintain an effective and engaging learning environment.
	The teacher candidate is aware of the importance of fostering a caring, safe, inclusive classroom environment where each student is treated fairly and respectfully. The teacher candidate strives to implement existing classroom management strategies to maintain an effective and engaging environment for student learning.
	The teacher candidate participates in fostering a caring, safe, inclusive classroom environment where each student is treated fairly and respectfully. The teacher candidate effectively implements classroom management strategies to maintain an effective and engaging environment for student learning.

	Understanding and Organizing Subject Matter for Student Learning
(TPE 3)
	The teacher candidate shows little understanding of the current classroom curriculum and is currently unable to support students with diverse learning needs.
	The teacher candidate is working toward understanding the current classroom curriculum and shows interest in learning more about differentiated instruction.
	The teacher candidate strives to understand the current classroom curriculum and has a good understanding of the ways in which the subject matter is taught to student groups at various academic levels.
	The teacher candidate appears to have a strong understanding of their subject matter and understands how differentiated instruction promotes student access to the curriculum. The teacher candidate provides instruction to the whole class and groups at various academic levels and facilitates a differentiated learning experience.

	Planning Instruction and Designing Learning Experiences for All Students 
(TPE 4)
	The teacher candidate shows little interest in assisting the mentor teacher in preparing or planning for instruction. The teacher candidate needs a lot of support during lesson planning and whole class instruction.
	The teacher candidate is working toward assisting the mentor teacher in planning and preparing for instruction. The teacher candidate is beginning to create lesson plans and beginning to lead whole class instruction.
	The teacher candidate supports the mentor teacher in preparing for lessons and understanding daily planning and procedures. The teacher candidate plans and implements lessons effectively to whole class and small groups to provide direct and guided instruction with minimal assistance from the mentor teacher.
	The teacher candidate takes initiative to support the mentor teacher in preparing for lessons and understanding daily planning and procedures. The teacher candidate plans and implements lessons effectively to whole class and small groups to provide direct and guided instruction.

	Assessing Student Learning
(TPE 5)
	The teacher candidate needs to improve in the area of assessment as depth of knowledge in the area of evaluation is lacking.
	The teacher candidate understands the purpose and use of formative and summative assessments, but should gain greater depth of knowledge by facilitating and/or evaluating student assessments.
	The teacher candidate understands the purpose and use of formative and summative assessments and often assists the mentor teacher with facilitating, creating, and evaluating student assessments.
	The teacher candidate understands the purpose and use of formative and summative assessments and often assists the mentor teacher with facilitating, creating, and evaluating student assessments.

	Developing as a Professional Educator
(TPE 6)
	The teacher candidate needs improvement in the area of professional dress and attendance. The teacher candidate shows no interest in meeting with the teachers for a staff meeting or grade-level team meeting.
	The teacher candidate should work toward the professional practice of appropriate dress, communication, and being punctual. The teacher candidate has missed many days of student teaching. The teacher candidate demonstrates minimal interest in attending staff meetings or grade-level team meetings. The practice of reflection appears to be underdeveloped.
	The teacher candidate demonstrates professional behavior by communicating with the mentor teacher and being fairly reliable, punctual, and rarely absent. The teacher candidate demonstrates some interest in attending professional development sessions, such as grade-level team meetings or staff meetings, and is willing to attend IEP or 504 meetings (if invited). It is clear that the teacher candidate views reflection as essential to professional growth in the teaching profession.
	The teacher candidate demonstrates professional behavior by clearly communicating with the mentor teacher and being consistently reliable, punctual, and rarely absent. When able, the teacher candidate attends professional development sessions, such as grade-level team meetings or staff meetings. The teacher candidate is eager to attend IEP or 504 meetings (if invited). It is clear that the teacher candidate views reflection as essential to professional growth in the teaching profession.



edTPA PPTs and Informative Materials can be found here edTPA PPT
Snapshot of the few slides from a 26 deck can be seen below:
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4. [bookmark: _Toc20999768]Placement Spreadsheet/Table
Seaver College Placement Information
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GSEP Students Spring 2019 Placements
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5. [bookmark: _Toc20999769]Published Manuals or Handbooks or Advising Materials (links)

Please see excerpts from our TC Handbook on pg. 8, and consequently on pp. 25-26. Also, the link to the Handbook can be found here: TC Handbook.
[image: ]
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6.6 [bookmark: _Toc20999770] Syllabi
Here are the syllabi for supervised clinical experiences, 3 from the Undergraduate Pathway and 3 from the Graduate Pathway. 
[bookmark: _Toc20999771]Undergraduate Pathway 
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[bookmark: _Toc20999772]Graduate Pathway Syllabi 
(Please see below screen shots of syllabi)
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6.7 [bookmark: _Toc20999773]Clinical Practice Assessment Instruments 

University Field Supervisor Rubric
Candidate Name: ______________________________________ Date: __________________ Observation #: _____ School Site: ______________________________ Grade Level: _____________


	Engaging and Supporting All Students in Learning (TPE 1)
	

	The teacher candidate:
	TPE
	Does Not Meet Requirements
	Almost Meets Requirements
	Meets Requirements
	Exceeds Requirements
	

	Provides instruction that makes connections to learners’ prior knowledge and experiences
	1.1
	Does not help students make connections to their prior knowledge or experience.
	Uses some content knowledge to activate students’ prior knowledge or help them make connections to their previous experience.
	Clearly uses background knowledge in the content to help students make connections to their prior knowledge or experience.
	Considers curriculum goals and the students’ needs in selecting appropriate tasks; scaffolds instruction according to students’ needs.
	

	Uses a variety of appropriate instructional strategies to meet the needs of all learners 
	1.4
	Uses a limited range of instructional models and strategies with little attention to whether these are appropriate or helpful in conveying content or addressing student needs.
	May attempt to use a range of instructional models and strategies, and attempts to address subject matter content essential to student learning.
	Uses instructional models, strategies and resources that support student learning and meet subject matter requirements.
	Uses multiple instructional models, strategies and resources to support and expand student learning. Appropriate and resourceful adaptations are made to communicate content requirements and address the diverse learning needs of students.
	

	Promote students' critical and creative thinking and analysis
	1.5
	Does not promote students' critical and creative thinking and analysis.
	Somewhat promotes students' critical and creative thinking and analysis.
	Appropriately promotes students' critical and creative thinking and analysis.
	Effectively and efficiently promotes students' critical and creative thinking and analysis.
	

	Creating and Maintaining Effective Environments for Student Learning (TPE 2)
	

	The teacher candidate:
	TPE
	Does Not Meet Requirements
	Almost Meets Requirements
	Meets Requirements
	Exceeds Requirements
	

	Creates a safe, positive learning environment based on respect, positive social interaction, active engagement in learning, and self-motivation 
	2.1
	Uses verbal and non-verbal interactions that are not positive, respectful, supportive, or motivating. Provides no opportunities for active learning experiences or for students to work in groups. Students are not required to assume responsibility for their own learning.
	Provides some verbal and non-verbal interactions that are positive, respectful and supportive. Provides a few opportunities for active learning; provides limited opportunities for students to work together. Uses instructional strategies that rely heavily on external student motivation.
	Uses verbal and non-verbal interactions that are mostly positive, supportive, and respectful. Provides opportunities active learning group work, and for students to assume responsibility for their own learning.
	Uses verbal and non-verbal interactions that are all positive, supportive, and respectful. Provides multiple opportunities for active learning; creates opportunities for students to work in groups and assume responsibility for their own learning. Employs approaches that rely heavily on internal student motivation.
	

	Creates diverse and productive student learning environments
	2.2
	Does not create diverse and productive student learning environments.
	Somewhat creates diverse and productive student learning environments.
	Creates diverse and productive student learning environments.
	Creates strong and effective diverse and productive student learning environments.
	

	Understanding and Organizing Subject Matter for Student Learning (TPE 3)
	

	The teacher candidate:
	TPE
	Does Not Meet Requirements
	Almost Meets Requirements
	Meets Requirements
	Exceeds Requirements
	

	Demonstrates knowledge of subject matter and connects to the state standard
	3.1
	Does not demonstrate knowledge of subject matter and/or does not connect the lesson to a state standard.
	Somewhat demonstrates knowledge of subject matter and connects the lesson to a state standard.
	Demonstrates knowledge of subject matter and connects the lesson to a state standard.
	Clearly demonstrates knowledge of subject matter and connects the lesson to a state standard.
	

	Plans, designs, implements, and monitors instruction consistent with content and makes cross-disciplinary connections
	3.3
	Does not plans, design, implement, and monitor instruction consistent with content and/or does not make cross-disciplinary connections.
	Somewhat plans, designs, implements, and monitors instruction consistent with content and makes cross-disciplinary connections.
	Plans, designs, implements, and monitors instruction consistent with content and makes meaningful cross-disciplinary connections.
	Holistically plans, designs, implements, and monitors instruction consistent with content and makes meaningful cross-disciplinary connections.
	

	Creates and implements learning experiences that help build accurate conceptual understanding, content knowledge, and academic language
	3.5
	Does not create or implement learning experiences that build accurate conceptual knowledge.
	Creates and implements lessons that mostly provide guidance through a logical learning progression.
	Creates and implements lesson experiences that effectively guide students through logical learning progressions, causes them to reflect on prior knowledge, and helps students make connections between prior experience and content.
	Creates and implements lesson experiences that provide students with multiple representations, guidance through learning progression, and recognition of common misconceptions. Lesson implementation stimulates reflection of prior knowledge, builds connections between prior experiences and content and helps students master the academic language of the content area.
	

	Uses technology to engage students and support their learning
	3.6
	Does not use technology to engage students or support their learning.
	Somewhat uses technology to engage students and support their learning.
	Intentionally uses technology to engage students and support their learning.
	Intentionally uses technology to engage students and support their learning and promotes digital literacy in the lesson.
	

	Planning Instruction and Designing Learning Experiences for All Students (TPE 4)
	

	The teacher candidate:
	TPE
	Does Not Meet Requirements
	Almost Meets Requirements
	Meets Requirements
	Exceeds Requirements
	

	Provides access to the curriculum for all students
	4.4
	Does not provide all students with access to the curriculum.
	Provides most students with access to the curriculum but can strive to more effectively modify and accommodate the lesson for all students.
	Uses developmentally, linguistically, culturally appropriate learning activities, instructional materials, and resources for all students.
	Uses all tools intentionally, removes barriers, and creates opportunities for students to support each other in learning.
	

	Assessing Student Learning (TPE 5)
	

	The teacher candidate:
	TPE
	Does Not Meet Requirements
	Almost Meets Requirements
	Meets Requirements
	Exceeds Requirements
	

	Uses multiple methods of assessment to monitor progress; creates opportunities for students to demonstrate understanding in diverse ways 
	5.1
	Fails to monitor student progress toward learning objectives; does not provide opportunities for students to demonstrate understanding in diverse ways.
	Provides pre-, formative, and summative assessments that are somewhat aligned with lesson objectives and occasionally differentiates assessment opportunities.
	Uses constant pre-, formative, and summative assessments to monitor progress toward lesson objectives and adapts instruction; uses a variety of assessment tools.
	Uses constant and varied pre-, formative, and summative assessments to monitor student progress toward learning objectives and to guide instruction; differentiates assessment opportunities to address students’ needs and strengths.
	

	Provides opportunities for learners to self-assess 
	5.3
	Does not provide opportunities for learners to self-assess. 
	Somewhat provides opportunities for learners to self-assess by stating expectations. 
	Communicates clear expectations for self-assessment.
	Clearly explains and models examples of self assessment; demonstrates how to monitor and improve learning. Students are required to self-evaluate and to set goals based on assessment results.
	

	Developing as a Professional Educator (TPE 6)
	

	The teacher candidate:
	TPE
	Does Not Meet Requirements
	Almost Meets Requirements
	Meets Requirements
	Exceeds Requirements
	

	Self-evaluates the effects of his/her choices and actions on others 
	6.1
	Provides no evidence that personal reflections identifying strengths and areas for improvement are being used to guide instruction and professional behaviors
	Provides some evidence that personal reflections identifying strengths and areas for improvement are being used to guide instruction and professional behaviors
	Provides evidence that personal reflections identifying strengths and areas for improvement are being used to guide instruction and professional behaviors.
	Provides substantial evidence that personal reflections identifying strengths and areas for improvement are being used to guide instruction and professional behaviors.
	

	Understands and enacts professional roles and educators' civic, social, and moral responsibilities
	6.6
	Does not understand and/or enact professional responsibilities.
	May understand professional responsibilities but does not enact upon them.
	Understands and enacts professional roles and educators' civic, social, and moral responsibilities.
	Fully understands and enacts professional roles and educators' civic, social, and moral responsibilities.
	






Mentor Teacher Rubric

Mentor Teacher Assessment Rubric
	
	Does Not Meet Requirements
	Almost Meets Requirements
	Meets
Requirements
	Exceeds Requirements

	Engaging and Supporting all Students in Learning
(TPE 1)
	The teacher candidate observes, but seems disengaged, does not support the mentor teacher effectively, and shows little interest in supporting the students.
	The teacher candidate is working toward building rapport with students to further engage and support student learning.
	The teacher candidate builds a positive rapport with students and effectively engages and supports them in learning tasks. The teacher candidate is focused on student learning and asks the mentor teacher questions to further learning.
	The teacher candidate goes above and beyond to support and engage students in learning activities, as well as become part of the classroom community. The teacher candidate learns about the students individually as well as effectively identifies the academic levels of all students in the classroom.

	Creating and Maintaining Effective Environments for Student Learning
(TPE 2)
	The teacher candidate needs more guidance in the area of understanding the importance of fostering a caring, safe, inclusive classroom environment where each student is treated fairly and respectfully. The teacher candidate needs additional guidance in applying classroom management strategies to maintain an effective and engaging learning environment.
	The teacher candidate is learning the importance of fostering a caring, safe, inclusive classroom environment where each student is treated fairly and respectfully. The teacher candidate is at a beginning level of applying classroom management strategies to maintain an effective and engaging learning environment.
	The teacher candidate is aware of the importance of fostering a caring, safe, inclusive classroom environment where each student is treated fairly and respectfully. The teacher candidate strives to implement existing classroom management strategies to maintain an effective and engaging environment for student learning.
	The teacher candidate participates in fostering a caring, safe, inclusive classroom environment where each student is treated fairly and respectfully. The teacher candidate effectively implements classroom management strategies to maintain an effective and engaging environment for student learning.

	Understanding and Organizing Subject Matter for Student Learning
(TPE 3)
	The teacher candidate shows little understanding of the current classroom curriculum and is currently unable to support students with diverse learning needs.
	The teacher candidate is working toward understanding the current classroom curriculum and shows interest in learning more about differentiated instruction.
	The teacher candidate strives to understand the current classroom curriculum and has a good understanding of the ways in which the subject matter is taught to student groups at various academic levels.
	The teacher candidate appears to have a strong understanding of their subject matter and understands how differentiated instruction promotes student access to the curriculum. The teacher candidate provides instruction to the whole class and groups at various academic levels and facilitates a differentiated learning experience.

	Planning Instruction and Designing Learning Experiences for All Students 
(TPE 4)
	The teacher candidate shows little interest in assisting the mentor teacher in preparing or planning for instruction. The teacher candidate needs a lot of support during lesson planning and whole class instruction.
	The teacher candidate is working toward assisting the mentor teacher in planning and preparing for instruction. The teacher candidate is beginning to create lesson plans and beginning to lead whole class instruction.
	The teacher candidate supports the mentor teacher in preparing for lessons and understanding daily planning and procedures. The teacher candidate plans and implements lessons effectively to whole class and small groups to provide direct and guided instruction with minimal assistance from the mentor teacher.
	The teacher candidate takes initiative to support the mentor teacher in preparing for lessons and understanding daily planning and procedures. The teacher candidate plans and implements lessons effectively to whole class and small groups to provide direct and guided instruction.

	Assessing Student Learning
(TPE 5)
	The teacher candidate needs to improve in the area of assessment as depth of knowledge in the area of evaluation is lacking.
	The teacher candidate understands the purpose and use of formative and summative assessments, but should gain greater depth of knowledge by facilitating and/or evaluating student assessments.
	The teacher candidate understands the purpose and use of formative and summative assessments and often assists the mentor teacher with facilitating, creating, and evaluating student assessments.
	The teacher candidate understands the purpose and use of formative and summative assessments and often assists the mentor teacher with facilitating, creating, and evaluating student assessments.

	Developing as a Professional Educator
(TPE 6)
	The teacher candidate needs improvement in the area of professional dress and attendance. The teacher candidate shows no interest in meeting with the teachers for a staff meeting or grade-level team meeting.
	The teacher candidate should work toward the professional practice of appropriate dress, communication, and being punctual. The teacher candidate has missed many days of student teaching. The teacher candidate demonstrates minimal interest in attending staff meetings or grade-level team meetings. The practice of reflection appears to be underdeveloped.
	The teacher candidate demonstrates professional behavior by communicating with the mentor teacher and being fairly reliable, punctual, and rarely absent. The teacher candidate demonstrates some interest in attending professional development sessions, such as grade-level team meetings or staff meetings, and is willing to attend IEP or 504 meetings (if invited). It is clear that the teacher candidate views reflection as essential to professional growth in the teaching profession.
	The teacher candidate demonstrates professional behavior by clearly communicating with the mentor teacher and being consistently reliable, punctual, and rarely absent. When able, the teacher candidate attends professional development sessions, such as grade-level team meetings or staff meetings. The teacher candidate is eager to attend IEP or 504 meetings (if invited). It is clear that the teacher candidate views reflection as essential to professional growth in the teaching profession.


[bookmark: _Toc20999774]7.  Credential Recommendation
[bookmark: _Toc20999775]7.1 Description of the process ensuring appropriate recommendation
To ensure that TCs are on-track with their program progress, the Pepperdine TPP utilizes Google Sheets for its Undergraduate (7.1.1 File 1) and Graduate pathways (7.1.1 File 2) as well as PeopleSoft Checklists (7.1.1 File 3) to keep track of documents and follow up wherever needed. These documents categorize TCs by progress within the program, indicate assessment results, and mark notes for situations such as academic probation or advising holds.

TCs must maintain a GPA of at least 2.5 and earn a “C” or better in their classes to qualify for progress within the program. In addition, all TCs are subject to rigorous teaching evaluations by Mentor Teachers and University Field Supervisors which impact their grade in clinical experience classes. Furthermore, TCs are held accountable to the Pepperdine TPP Ethical Standards. All infringements are documented and managed by an impartial disciplinary committee comprised of the Dean of Education, faculty, and staff. Finally, the Pepperdine TPP holds students to deadlines for submitting credential-related documents such as TB tests or Intern Program applications. Failure to meet these deadlines results in consequences starting with delayed enrollment; repeated delays result in disciplinary action up to and including dismissal.



[bookmark: _Toc20999776]7.1.1. Candidate Progress Monitoring Documents
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2019-2020 Course Sequence

Master of Arts in Teaching (MAT)
Spring 2019 Cohort - West Los Angeles

Phase 1
Spring 2019

MATP 624: Educational Foundations, Equity and Social Justice (3 units)
MATP 610: Instructional Design for Teaching (3 units)

MATP 620: Literacy Theory and Methods (4 units)

MATP 681: Clinical Experience 1 (2 units)

TOTAL UNITS - 12

Phase2
Fall 2019

MATP 601: Human Development in Teaching (3 units)
MATP 630: Teaching English Learners (3 units)

MATP 682: Clinical Experience 2 (2 units)

Multiple Subject Candidates:

MATP 671: Multiple Subject Developing Teaching Methods (3 units)
single Subject Candidates:

MATP 673: Single Subject Developing Teaching Methods (3 units)
TOTAL UNITS - 11

*edTPA

Phase3
Summer 2020

MATP 699: Contemporary Issues in Education (3 units)
MATP 683: Clinical Experience 3 (2 units)

MATP 661: Teaching Students with Exceptional Needs (3 units)
Multiple Subject Candidates:

MATP 675: Multiple Subject Advanced Teaching Methods (3 units)
single Subject Candidates:

MATP 677: Single Subject Advanced Teaching Methods (3 units)
TOTAL UNITS - 11
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'MASTER OF ARTS IN TEACHING 95
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HUMANITIES AND TEACHER EDUCATION DIVISION 233

Professional Sequence Requirements
‘Students must complete the teacher education courses required fora
preliminary credenial.

‘SB2042 Preliminary Multiple-Subject Credential Requircments (Elementary)

EDUC251  Human Development )
EDUC 361 Instructional Design (PS, RM) )
EDUC 462 Educatonal Foundations (WD) ©
EDUC 463 Litcracy Theory and Methods—Muliple Subject” @
EDUCH465  Teachin English Learners @
EDUC 466 Teaching Sudents with Exceptional Needs 0
EDUCS0L  Clinical Experience 1 ©
EDUC510  Muliple Subject Taching and Content Area Methods** (4)
EDUC21  Clinical Experience 2. @
EDUC530  Advanced Teaching Methods*** @
EDUCS31  Clinical Experience 3 @

SEDUC 463 mst be taken concrrendly with EDUC 501
= EDUC 510 mast e tabenconcurely with EDUC 521
***EDUC 530 must be taken concurendly with EDUC 531

‘SB2042 Preliminary Single-Subject Credential Requirements (Secondary)

EDUC251  Human Development )
EDUC 361 Instructional Design (PS, RM) )
EDUC 462 Educatonal Foundations (WD) o
EDUC 464 Licracy Theory and Methods—Single Subject” @
EDUCH65  Teaching English Learners @
EDUC 466 Teaching Sudents with Exceptional Needs )
EDUCS01  Clinical Experience 1 ©
EDUC520  Single-Subject Teaching and Content Area Methods® (4)
EDUCS21  Clinial Experience 2. @
EDUC530  Advanced Teaching Methods*** @
EDUCS31  Clinical Experience 3 @

SEDUC 464 mast be taken concurrenly with EDUC 501
“EDUC 520 must e tabenconcurely with EDUC 521
***EDUC 530 must be taken concurenly with EDUC 531
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Observation Participation A Observation Participation B
Course Numbers EDUC 461 EDUC 462
Duration Semester Semester
Total Number of Hours 20 20
Breakdown of Hours TC & MT scheduling discretion TC & MT scheduling discretion
Activities that count Participate actively in all classroom activities. At the Participate actively in all classroom activities. At the
toward hour total discretion of the mentor teacher (MT), the teacher candidate | discretion of the mentor teacher (MT), the teacher candidate

‘can assist with group work, work one-on-one with students,
help with assessment, grade papers, record grades, make
copies, and assist in organization of materials. No whole
class instruction is allowed as candidates have not passed the
CSET before enrolling in this course.

‘can assist with group work, work one-on-one with students,
help with assessment, grade papers, record grades, make
copies, and assist in organization of materials. No whole
class instruction is allowed as candidates have not passed the
CSET before enrolling in this course.
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Clinical Experience 1 Clinical Experience 2| Clinical Experience 3|Total

Course Number] 681 682| 683
Hours| 288| 360) 180 28]

Breakdown of Hours| 12 wks*4 days"6 hrs =283 12 wks™5 days™6 hrs =360) 6 ks"5 days*6 hrs =180

Activites that count toward hour totall

‘Small Groups, one on one with students,
‘grading and analyzing student work
reflecting on lessons, planning for|
individualized needs of students,
gradeldepartment mestings, Intential
obsenvations, co-planning for lessons
candidate partcipates in

Guided and supenised teaching, Whole|
class instruction, co-planning time for|
llessons candidate will deliver, Small Groups |
‘one on one with students, grading and|
‘analyzing student work, reflecting on)
lessons, planning for individualized needs of|
students, grade/department mestings |
Intential observations. & UFS obsenvations, 2|
mentor teacher evaluations|

‘Guided and supenised teaching, Whole|
class instruction, co-planning time for|
llessons candidate will deliver, Small Groups |
‘one on one with students, grading and|
‘analyzing student work, reflecting on)
lessons, planning for individualized needs of|
students, grade/dspartment mestings |
Intential observations. 6 UFS observations, 2|
mentor teacher evaluations and full -week
takeover|

For all courses, students turn in a signed hour 1og to their course professor. The purpose of the signed hour log is to document the time they spend in
the classroom each day throughout the semester. Throughout the Pepperdine graduate pathway, candidates complete approximately 828 hours
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DIRECTED TEACHING AGREEMENT

“This Agrsement i made between Pepperdine Univesity (“Peppertine”) on behalf of Pepperdinc.
Teacher Preparation Progams and Las Virgenes Unified School Distict (“District”). It s the partis’
intent tht his agrecment is & cooperaive agrecment fo the beneft of the publc and that entering into
his agreemen docs mot tigger any compliance or eporting obligation on the part of Pepperdine. This
agrecment does ot in any way cnlarge the University's obligations under federal or state law regulation

RECITALS

A Peppentine has established an approved program (the “Program’) of diected teaching for taining
education swdents of the Usiversity;

B, Dirccted teaching experiences are a required and integral partof the Program;

Peppendine desires the caoperation of Lts Virgenes School Distret (“District) in the training of
students through the ditecte esching experiencos, which wil provide s benefit 0 the public; nd.

D, Pursuant to the provisions of Section 44320 of he Califoria Education Code, the govening
board of a District i authorized to enter into ageeements with auy university or college accredited
by the State Board of Education s a teacher education nstittion, o provide teaching experience
through direced teaching t students enzolled inteacher education curricula of such insiution;

and

E Any such agresment may provide for the payment in money oFservices for the services rendered
by the Distict in an smount not 1o exceed the actual cost o the Distict o the services rendered
by the District.

Now,thersfor, it i mutully agreed between the parties hereto a folows:

SPECIAL PROVISIONS
DATE:  April 29,2019

PARTIES:  Pepperdine University aud Las Virgenes Schoo District

TERM: From August 1, 2019 t0 July 31,2024,

CONTRACT SERVICES:  Not o exceed three Clinical Expricnces per yea, per mentor.

RATE AND AMOUNT:  $150 Mentor Teaching Stipend per studeat, per sssion of Clinical
Observation of student by Mentor Teacher. $150 Mentor Teaching Stipend per student tescher, per
session of dircted mentoring for Clinical Experience.

METHOD OF PAYMENT:  Check one.
Stipend is o be puid dirctly 10 the Distrct

XXXX_Stipend is to be paid directly to the Mentor Teacher.

Dircted Teaching Agreement ~6/2019
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GENERAL TERMS
L Dirested Teaching

“The Distictshall provide teaching expericace through directed eaching in schools and
classes of the District, no to excesd the number of dircetd teaching ssigaments. Such
direeted teaching shallbe provided in such schools or classes of the District, and under
the direet supervision and instruction of uch employees of the Distict, as the District
and Pepperdine through their duly authorized representatives may agree upon.

B, The Distictmuy, for  uny season, refuse 1o acoept for direted teaching any student of
Pepperdine assigned to directed eaching in the District. In such event, Pepperdine shall
erminate the assignment ofsuch student 1 the directd teaching program in the Distrct
District and University cach reserve the right to withhold or withdraw the
placement of students depending upon the availability of facilitios and qualified
support personnel to adequately provide a satisfactory field expericnce.

C. The tem “dirccted teaching” as used herein and clsewhere in this Agreement means
active paricipation i the dutis and functions of classtoom teaching under the direct
Supervision and instrution of employees of the Distrct who hold valid_ teaching
redentals issued by he California Comission on Teacher Credentialing authorizing
e to serve a5 lasstoom teachers in the sciools or casses in which the diree teaching.
is provided, and who have completed a minimuin of three years suceessful teaching
experience.

Pepperdine student teachers without emergency or substtute credentials may not be
asked by the school disricts (0 serve and be paid for substitue teaching, Such students
‘e not regarded as properly cerified and require ull-time supervision. Those holding.
Substitute o emergency credentials may substitut only for their mentor teacher when
‘e s out il when it is determined by the principal tha such substiution is i the best
iterest o thestudent teacher and the students i the classtoom; only aftr the it four
weeks of tha student’s irst student teaching sssignment;the student teacher is puid by
he Distrct; and the numbes of days is kept fo 3 miimun.

B, Pepperdine will pay for the performance by the Distrct ofal srvices required t be
petformed by the Distict nder ths Agreemen at the aforesaid rates for cach session of
parttime direced tesching or ful-Gime diected teaching provided by the Distrct
pursuant tothis Agreement

“Theterm “session of ditected teaching” a5 used hecein and clsewhere in this Agreement
is onsidersd o be  fll day o dirccted teaching for five (5) days n wosk for a minimun.
o cight (8) weeks for clementary credential candidates (fr this, th clemeniary
Crodential Candicts receives four () semester unitsof praice teaching credit) and six
(6) periods  day for fve (5) days a week for a minimum of cight (8) wecks for secondasy.
eredential candidaes (for thi, the secondary credential candidates receive four (4)

Diected Teaching Agreement - 6/2019. 2
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semester units of practice teaching credit). The credential candidate must complete two.
(2)sessions for & minimum foal o sixtcen (16) weeks.

G, Anassignment of a Pepperdine student o directed tcaching in classes of schools of the
Distrit shall b for one (1), o (2),or thee (3) sessions as mutually agreed betweer,
Pepperdine and the Distict

H. Anasigoment of a Pepperdine student o directed teaching i the Distict shall be
deemed to be effective for the purposes of this Agreement as of the date the student
prescats o the propet authoritie of the Distict the assignment papers or other documents
provided by Pepperdine aflecting such asigment, but o carlics than the date of such
assignment a shown on such card or other documents

I Intho event the asigament of s Pepperdine studen to directed teaching isterminated by
Pepperdine for any reason after the snudent has been in direted tcaching and has been at
the assignment for a minianum of two weeks, the Disirict shall receive payment for the
assignment on account ofsuch student s though there had been 1o textmination of the
assignment, Suid payment not to exceed $150 p student per session of erminated
assignment, In the event the asigument of a Pepperdine siudent (0 directed teaching is
terminated by Distict fo any reason, Pepperdine i not obligated to emitthe stpnd
pyment

1 iFapplicable, within a ressonsble ime following the close of each sesion of Pepperdine,
the Distrctshall submit & summary with the lst of Mentor Teschers to Pepperdine for
payment, at $150 per student, per term, for all directe teaching provided by the Distrit
Snderand in accordance with this Agréement during said session. This process may be
altered in writing according to individual distict rocedurcs ss o how the nvoicing will
proceed.

K. Notwithstunding any other provision of this Agreement, Pepperdine shal not be abligaied
by this Agreement 10 pay the Distrct any amount n excess of the toal sum,

L Inuccordance with California Education Code Scction 44320(b, cach credential
candidate,prior to ssigrment 1o Distit, must obiain at his of her sole expensc o
“Certificate of Clearance”, which includés a complete Live Scan Service. The University
will ensure tht students eceive a Certificate prior o beginning ther esigament in the
distic,

M. In uccordance with Califomia Education Code Scction 49406, each credenial andidate
priorto assignment o District must obiain t bis o her sole xpense an examination, by a
Teensel physician ar surgeon within the past 60 days to detcrmine that he or she s frec
of active tuberculosis,or provide a current cetfica tha shows yhe is fee of
Communicable tuberculosi prio o beginning ther assignment in the Disirct.

N, The parties agree that the students are considered learners who are fulflling
specific requirements for field expericnces as part of a degree and/or credential
requirement. Therefore, regerdicss of the nature or extent of the acts performed
by them, students are not to be considered employees or agents of cither party for

Diected Teaching Agreement ~6/2019 3
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I Misimun lsurance Requirem

any purpose including Workers Compensation or any other employee benefit
prorams. The students shall not be enitled to any monetary remuneration for
Services performed by them in the course of their training.

Neither the University nor the Distriet willprovide transportation for candidates
between the University and District school. Candidates will be responsible for
their own transportation.

Pepperdine shall,a s sol cost and expense, procure and maintai, fo the duration o this
Agreement,insurance against claims for njurics t persons or damages 1o property which may
aise from or in connection with this Agezment by Pepperdines agonts, eprescntatives, ofcers,
employces, o subcontractos (of alter). The following insurance coverage(s), a applicable,

are required:

‘Commercial general liablity insurance equivalent in scopo to Insurance Services

Office (ISO) form number CG 00 01 10 93 in an amount not less than $3,000,000

per occurtence and $6,000,000 general aggrogate. Such coverage shall include but

shall not be limited to broad form contractual liablit, products and completed
opesations labilty, independent contractor’sliabilty, abuse and molestation
liability, and cross libility protection and shall include the Distric, its Board, and
their officials, employees, volunteers, and agents as additional insureds on an.

endorscment equivalent in coverage scope to 1S CG 20 26,

‘Workers'compensation insurance, including coverage for the students utlized as

observers, candidates,intorns,or volunteers under this Agreement, as required by

the California Labor Code and employer’s liability insurance in an amount of not
fess than $1,000,000 per accident or occupational illnss.

Acceptabilty of Insurers. The insurance required herein must be placed with

carricrs s follows:

(i) Not-admitted in California and subject to Section 1763 of the Insurance Code
(s current lis of ligible surplus lines insurers is maintained by the California
Department of Insurance at hitp:/www.sla-cal org/carricr_info/lesl/ with
current financial responsibility rating of A (Excellent) or btter and a current
financial size category (FSC) of VI (capital surplus and condifional surplus
funds of reator than $100 millon) or greater as eparted by AM. Best
company or cquivalent, or

(i) Admitted (licensed) in the State of California with a urrent financial
responsibility rating of A (Excellend) o better and a current financl size
category (FSC) of V (capital surplus and conditional surplus funds of geeater

Dircted Teaching Agreement ~6/2019 4
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than $10 millon) o greatr as reporied by A M. Best Company or cquivalen,

or

(iFor Worker's Compensation only, admitied (lcensed) i the Sate of
California,

d. Verificaton of Coverage. Pepperdine shallfunish tothe District the
documentation st forth in paragraph g. below pror 0 the effective dte of the
‘Arcement and,at least 30 days prior o xpiraion of the insurance required
Hcten, fumish o the District enowal documentaton Each required document
shall b signed by the insurer or a person authorized by the insurer o bind
coverage on it behalf. The District reserves th right t requize complete,
centified copies of al insurance requied hereinatany time. Pepperdine shal
oty the District in writng within five business days if any insurance required
herein is voided by the nsure or canceled by th insured. This noice shall b
sent by certified mail, retur receipt equested, and shall include a certificate of
insurance and the required endorsements for the replacerment coverage

¢ Documentation Required. The certificates and endorscments shall be rceived and
approved by the Distict before the Agreement commences, As &0 alterative,
Pepperdin mey submit copies of any policy thatinludes the required coverage.
set forth hercin

£ Workers compensation and employer's liability insurance endorsemens. The
following are required
(i) CANCELLATION endorsement which provides that the Distict s entited to

30 days prior writen notce of ancellation or nonrenerwal of the policy, or
edution i coverage, by crtificd mail eturn receipt requested.

(i) WAIVER OF SUBROGATION endorsement which provides tht the insurer
will waive s right of subrogation against the Distic ts Trusees, and thir
official, employees, volunteers, and agents wih respect o any losses pid
under the terns of the workers' compensation and employes's lability
insurance policy inaccordance wih the Agreement.

& Selfinsurcd programs and sell-insured rtcations. Approval. Any self-insurance
program, o slf-nsured retention must be approved separately in writing by the
Districts Risk Manager or dosigace.

b No Limitation on Liability. Such insuranc as required hetein shall not be decmed
1o lmit Pepperdine s libilty relatin to this Agreement, Ditrict roserves the
vight 0 roquirecomplet opies ofal said poiciesat any time. The procuring of
insurance shall ot be construcd o a fimitation on iabilty o as ful performanc
of the indemnification and hold harmles provisions of this Agrecrment.
Pepperding understands and agrees tha, notwithstanding any insuran,
Pepperdine’s oblgation o defend, indernify, and hold Distrit s trusees,
offiials, agents, volunteers, and employees harmless hercunder i for the full and
{otal amount of any damag, injuries, loss, expense, costs, o labiltes caused by
or in any manner connsted with o atibuted o the acts or omisions of
Pepperdine, its offcers, gens, subcontractors (of al tier), cmployees,licensees,
patzons, or visitors,or the operations conducted by Pepperdinc

Divcted Teaching Agreement - 6/2018 s
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i, Waivers and Modifications. Any modification or waiver of the insurance requirements
herein shall be made only with the written approval of the Distrit's Risk Manager or designee.

3 Idemaity

District shll defend, indemnify and hold Pepperdine, it offcers, employees, volunteers,
and sgents harmless fom and against any ond al lisbily, loss, expense (including,
reasonable atormeys” fee), or claims forinjury or damages arising out of the
performasce of this Agrecment but only n proportion to and to the extent such libilty,
loss, expense, attornys' fees, or claims for injory or damages are caused by or resull
from the negligent or ntentional act or omisions of the Distric, s oficers, gents, or
employees.

Peppecdine shall defend, indemify and bold the Disrct, it Board, offiers,employees,
volunteers and sgents harmless from and against any and al libilty, los,cxpense.
(including reasonable atomeys’ fees), or laims for njury or damages arising out of the
performance of this Agreement but only in proporton 1o and o the extnt such iability,
Toss, cxpense,attomeys’ focs, or clims for injury or damags are caused by or esult
rom the negligent o iotentional acis o omissions of Pepperdine, ts offcers, agents or
employees.

4 Misssllancous

A Termination. Eier party may terminte this Agreement with or withoul cause by
providing written notce o the other party. Termination will be effectve at the ead of the
School ycar during which the notice i ssued. The notice equired under this parageaph.
shall be sent by registered mail.

B, Any notice required fo be given pursut to this Agresment shal be in writing and shll
be scrved by personal service or st class mail. When served by fist clss mai,servie
shall be conclusively deemed ffectiv theee (3) deys afes deposit thercof inthe United
States mail, postage prepaid, addressed to the party 1o whom such natice i to be iven &
herein provided:

Natice to Pepperdine: Pepperdine University
Graduste Sehool of Education and Psychoiogy
6100 Center Drive, 5* Floor
Los Angeles, CA_ 90045
ATTN:  Teacher Preparation Program Dircctor

Norice to Distic. LAS VIRGENES UNIFIED SCHOOL DISTRICT
ATIN: Assistan Superiniendens, Personnel
4111 Las Virgenes Road
Calabasas, CA 91302

C. District and Pepperdine sgree that nether will unlawfully discriminat sgainst any

Diected Teaching Agreement - 6/2019

individual on the bass of age, sex, race, creed, color, efgious belief, naional origin, and
disability, tatus s  disabled vetecan, o vetera of the Vietnam er.
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D Neither party shall use the cthor's name or any corporate or business name which is
seasonably lkely to suggest that the two e related without firstobtaining the writien
cansent of the other party.

B The Agtoctnent consitues the antire understanding between the paries with respeet o
the subject matter bereof and may be modified only by a witing signed by both parie.

F.“The parties hereto shallnot have cithe the power or the right 0 asign ths Agrecment or
any part thercof to any person of paty forany reason, and any atemp 1o do o shallbe
void and of no legal effect.

G, This Agreement shll be governed by and construed under the laws of the State of
California, which shallbe the forum for any lawsuit arsing from or incident 1o ths
Agrement

H. Should either party reasonsbly retin an attomey fo enforc the tems of ths Agreement,
the prevailing party shall be eiited o recover reasonable atiomey's ees and costs
including foes and costs of corporate taff and counsel

I Inthe event that ny provision of this Agreemeat shall be hld void, voidable,or
nenforceable, the remaining provisions of this Agreement shall emain n ful force and
effec in nccardance with itsterms disregarding such uncaforceable or invalid provision.

L Each part is an independent ugent and shall ot act s, or be an agent or mployee of, the
other party.

In witness thereof, the prties hreto bave caused this Agreerment to be signed by it duly authorized

represenitive.

Rose Dunn, EdD.

School Distic mm.mmm.mw

Reprosenative_Human Resources il ) ospspois
PrniNome / fmatiee D

P T — .
Program Dicior g 7. Grcia fumon anwoore

et Name S Date

Directed Teaching Agreement - /2015 7
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Mentor Teacher
Orientation Agenda

Pepperdine University
Teacher Preparation Program — Undergraduate Pathway

I. Mentor Teacher Qualifications

1. Program Overview and Clinical Experience 2 & 3
11l.Co-Teaching Strategies

IV.  Teacher Performance Assessment: edTPA

V. University Field Supervisor Visits & Rubrics

VI. Mentor Teacher Evaluation Rubrics

VII. LiveText
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‘You will use Livetext.com to complete a midterm and final evaluation of your teacher candidate.
Please follow the steps listed below.

Set Up Your Account

If you cannot remember your usemame and password for your LiveText by Watermark account, please
follow these steps:

1. Go to https://wwwivetext com

2.In the upper right corner of your browser window, click the login link, and then click the forgot password
link.

3. Enter your school email address.

4. Click the "Continue’ button.

5. Make sure the first choice (‘Email ') is selected.

6. Click the "Continue” button.

7. Check your g:mail account. Look for an g:mai from “support@livetext.com” with a subject line that
begins with "LiveText Password Reset Code for”. You may need to check your spam or trash folders if you
do not receive the email in your inbox. Altematively, you may need to add support@livetext com to your
‘address book to receive the email i your email provider is filtering the email from your account entirely

8. Your usemame will be located at the top of the email. Within the g:mail you've received, click the link
provided. This should take you back to the LiveText website and you should see a message stating ‘Reset
your password”.

9. Enter a new password for your account in the textboxes labeled "New Password" and "Confirm New
Password”. The password must be identical in both boxes. The password must be at least six characters
inlength and contain a mix of character types with at least two from the following categories: uppercase
letters, lowercase letters, numeral, and symbols.

10. Click the “Continue” button. At this point, you wil receive a confirmation message on screen that
states "your new password has been reset successfully”

1. Click the link “Continue to your LiveText Membership account’.

Thank you and we look forward to your participation in this field experience.

Enter your username and password.
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CO-TEACHING STRUCTURES

ONE TEACH: ONE OBSERVE

O tessher e nstruston whie he cthercbssrves studnt earming. Ususly the cosaner salects
3t on student understanding 5o 1t the co-teaching feam can bete lan fture insiruton. Sometmes,
Speco students re waiched closely 5o that e feachers can determing new stategles o use wih them.

ONE TEACH: ONE ASSIST

O tessher takes the ead n oviing nstuston W he cther moves sraund th clsseream, Ss5tng
Sirugging stucents. Th nelp 2 o e 2 students i Spacial neac: he sszstng proessnsl =
thars 1o erve wnomever nescs supsr

PARALLEL TEACHING

The csss = ides e roups 2nd e Same maters & aresented Smutansausy by beth tesshers.
The teachers plan the two groups defberatly fo maximize the success of all tudents; s i not Sy 3
“puloutor itenventon group siting n the same room.

STATION TEACHING

otntessners ars sy nvoived ninsiruston S Stdents Sre s into roups 2nd et fom one
Siston 1o nxt. Tnere may b Sistons whers Students werk ndependenty o wih 3 paraprafeszensl
i seton o e two sstons he coescners fcitste.

ALTERNATIVE TEACHING

(On teasher takes 3 small group of students and provides tham more nfensive o specialzed instrucion
hatis Gferant tnan wnst tne age grous recaives from the ciner tsache.

TEAM TEACHING.

ot tessner te30n the content Stihe Same frma n tandem o g fean fasen, 2 mpsriant o note
hat both teachers have equal status and equal responsibiy in 3l ix of these amangemens.In e
o-teaching relatonships that wor bes, at 1o Sme is one teacher seen 33 subordinate o the oner. Both
e orofessomale S thounh each ey have he o her Spec e areas of experie.
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edTPA UnPacked

+ The adjacent image
represents the
“Targeted Capacities”
intended to be assessed N
by edTPA
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Unacceptable forms of
support

Unacceptable forms of support include: +Editing
a candidate’s official materials prior to submission.
«Offering critique of candidate responses that provide
specific, alternative responses, prior to submission for
official scoring.

«Telling candidates which video clips to select for
submission.

+Uploading candidate edTPA responses (written
responses or videotape entries)
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Student First Name.
Kayley
Hannah
Christina
Cheyanne
Elizabeth
Easton
Emily
Jacklyn
Kelly
Lauren
Swati
Yasmine
Bella
Madison
Brooke
Emma
Brooke

Student Last Name
Butler

Coughlin*

Haug
Heath-Warr*
Hsueh*

Lucas

Miller

Mills

Peterson
Ramirez

Reddy
Robinson-Bacote
Teague

Thomas

Tolson*

Ujfusa

Zenner

Major
Physics

Liberal Arts

Biology

Liberal Arts

Liberal Arts

Liberal Arts

English

Liberal Arts

Liberal Arts
International Studies
Business Admin
Math Education
History

History

Placement Site
Point Dume Elementary School
Point Dume Elementary School
Juan Cabrillo Elementary School
Round Meadow Elementary
Point Dume Elementary School
Point Dume Elementary School
Calvary Christan School

Calvary Christan School
Webster Elementary School
Webster Elementary School
Calvary Christan School
Webster Elementary School
Calvary Christan School

Calvary Christan School

Liberal Arts/ Hispanic S Juan Cabrilo Elementary School

Music
Liberal Arts

Point Dume Elementary School
Point Dume Elementary School

Grade Level

MO R xR ENGRNN SRR @R AR

Mentor Teacher MT Email
Kennith Harris _ kharris@smmusd.org

Christine Cullen _ccullen@smmusd.org

Nancy Jordan  njordan@smmusd.org

Beth Mellick  bmellick@lvusd.org

Kennith Harris _ kharris@smmusd.org

Kennith Harris _ kharris@smmusd.org

‘sandy Blackwoor sblackwood@calvarychristian.org
Ms.Gleason  bgleason@calvarychristian.org
Ms. Held pheld@smmusd.org

Ms.Cronrod  meronrod@smmusd.org

Mrs Knight  sknight@calvarychristian.org

Ms. Harris sharris@smmusd.org
Ms.Mathis  Imathis@calvarychristian.org
Ms. Cobia ccobia@calvarychristian.org

Laurel Thome  thome@smmusd.org
Angela Whitman awhitman@smmusd.org
Christine Hovest chovest@smmusd.org
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EDUC 462 Educational Foundations (20 Hours Secondary)

Student First Name.
Jessica
Angelia
Aubrey
Amber
Judith
Alex
sang
salina
Holly
Madison
Daniela

Student First Name.
Hannah
Emily
Angelina
Ashley
Cheyenne
Elizabeth
Lacey
Judith
Alexandra
Victoria
Caitlin
sammie
Bethany
Laura
Kelsey
Brooke

Student Last Name Major Placement site
Brown English Malibu High School
Diaz Liberal Arts Malibu High School
Hall Liberal Arts Malibu High School
Jaycox Malibu High School
Lee Liberal Arts Malibu High School
Lehman Liberal Arts Malibu High School
Park English Malibu High School
Perez Social Science Malibu High School
Reynolds Malibu High School
Thomas Social Science Malibu High School
Yniguez Liberal Arts Malibu High School

EDUC 463/ 501 Literacy in the 21st Century MS (Clinical Experience 1)

Student Last Name Major Placement site
Coughlin Liberal Arts Point Dume Elementary School
Dewitt Liberal Arts Juan Cabrillo Elementary School
Diaz Liberal Arts Juan Cabrillo Elementary School
Fuchs Liberal Arts Webster Elementary School
Heath-Warr Liberal Arts Round Meadow Elementary
Hsueh Liberal Arts Point Dume Elementary School
Kutylo Liberal Arts Chatsworth Park Elementary
Lee Liberal Arts Round Meadow Elementary
Lehman Liberal Arts Webster Elementary School
Low Interpersonal Communi Round Meadow Elementary
Menez Liberal Arts Point Dume Elementary School
Minke Fublic Relations Conejo Elementary School
Moore English Bethany Christian School
Pacos Liberal Arts Juan Cabrillo Elementary School
Sutton ‘Theatre/ Music Fairbur Elementary School
Tolson Hispanic Studies Juan Cabrillo Elementary School
Yniguez Liberal Arts Round Meadow Elementary

Daniela

Grade Level
HS English
HS Theater
MS Math
MS Humanities
Ms At
MS History
HS English
MS History
HS Spanish
MS History
MS/HS French

Grade Level
4
K
a5

ca s EN xR w

Mentor Teacher

MT Email

Bonnie Thoreson bthoreson@smmusd.org

Jodi Plaia

iplaia@smmusd.org

Diana Ortiz More dortizmoreno@smmusd.org

Julie Jones
‘Thomas Hacker
Ari Jacobs

jjones@smmusd.org
thacker@smmusd.org
ajacobs@smmusd.org

Bonnie Thoreson bthoreson@smmusd.org

Ari Jacobs
Kimberly Auer
Julie Jones

Audrey Scoffie

Mentor Teacher
Christine Cullen
Nancy Jordan
Nancy Levy
Amy stark

Beth Mellick
Kennith Harris
Stacy Anzini
Robin Stidham
Pamela Held
Cathy saylors
Laura Calek
Euan Davidson
Susan Harvey
Susan Scheer
Carolyn Wells
Laurel Thome.
Jeanelle Golden

ajacobs@smmusd.org
kauer@smmusd.org
jjones@smmusd.org
ascoffie@smmusd.org

MT Email
ceullen@smmusd.org
njordan@smmusd.org
nlevy@smmusd.org
astark@smmusd.org
bmellick@lvusd.org
Kharris@smmusd.org
sscoaia@lausd net
rstidham@lvusd.org
pheld@smmusd.org
csaylors@lvusd.org
Icalek@smmusd.org
edavidson@conejousd.org
sharvey@bethanychristianschoolto
sscheer@smmusd.org
cjwellsduo@yahoo.com
Ithome@smmusd.org
igolden@lvusd.org
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EDUC 510 MS Teaching and Content Area Methods (Clinical Experience 2)

Student First Name.
Katie

Lauren

Aubrey

Lacey

Kathryn

Elyse

Kelsey

‘Student Last Name.

curci
Hail
Hall
Kutylo
Lespier
Shaver
Sutton

Major
Liberal Arts

Placement site
Franklin Elementary School

Liberal Arts/ Hispanic S Conejo Elementary School

Liberal Arts
Liberal Arts
Liberal Arts
Liberal Arts
‘Theatre/ Music

Juan Cabrillo Elementary School
Chatsworth Park Elementary
Juan Cabrillo Elementary School
Conejo Elementary School
Fairbur Elementary School

EDUC 520 SS Teaching and Content Area Methods (Clinical Experience 2)

‘Student First Name.
KC.

Anna
Madi
Laura
Shelby
Davina
Amy
Caitlin
Jessica

‘Student Last Name.

Anderson

Clipperton
Hays
Howard
Johnston
Morales
Preston
Racich
wall

Credential/ Major
S5 History

55 Spanish
S5 Math Education
S5 Math

S5 Math Education
S5 English Education
S5 Music Education
S5 Physical Education
55 English

Placement site
Woodland Hills Academy

Agoura High School
‘Sequoia Middle School
Lindero Canyon Middle School
Woodland Hills Academy
Pacific Palisades High School
Hillside Middle School

La Colina Middle School
‘Thousand 0aks High School

Grade Level  Mentor Teacher MT Email
4 Jennifer Brossoitjbrossoit@smmusd.org
23 Natalie Smith  nataliesmith@conejousd.org
a5 Jill Matthews  jmatthews@smmusd.org
3 Stacy Anzini ssco314@lausd net
3 Yuette Kleiser  yKleiser@smmusd.org
23 Wendy Dubois  wdubois@conejousd.org
3 Carolyn Wells  cjwellsduo@yahoo.com
Grade or Subject Mentor Teacher MT Email
ms BrianSimily  bws9411@lausd.net
ms Joanne Botnick  jbotnick@lausd.net
HS JessicaMejia  jmejia@ivusd.org
ms Karen Abbitt  kabbitt@conejousd.org
ms Justine Alexande jalexander@lvusd.org
ms LoriDeleon lids703@lausd.net
HS ‘Sarah Rosenthal srosenthal@palihigh.org
ms Craig Spurrier  craig spurrier@simivalleyusd.org
ms Chrystee Bradley cbradley@sbunified.org
HS Brinden Wohlstat bwohlstattar@conejousd.org

UFs
Linda Haris
Jerry Tintor
Bety Glass
Jerry Tintor
Bety Glass
Kirk Mirayshiro
Linda Haris

UFs
Michelle Scissors

Jeanette Rodriguez
Jerry Tintor

Bety Glass
Madeleine Sherak
Linda Harris

Kirk Mirayshiro
Claudia Hardy
Elizabeth Yomantas
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EDUC 530 Advanced Teaching Methods (Cli
‘Student First Name.

MS Liberal Arts
S5 Math

S5 Biology

MS Liberal Arts
MS Liberal Arts
MS Liberal Arts
Ms Psychology

cal Experience 3)
Student Last Name _ Content Area/ Major Placement site
Chatsworth Park Elementary
John Adams Middle School
Pacific Palisades High School
Canyon Charter School

Hamlin Charter School

Lang Ranch Elementary

New Los Angeles Charter School

Grade or Subject Mentor Teacher MT Email

Christine Chauss cmc2385@lausd.net
Barbara Ransom bransom@smmusd.org

Rick Woodword rwoodward@palihigh.org
Charlena Terveer charlena terveer@gmail.com
Kathy Esquer  kesquer@lausd.net

Clark Bamett  cbamett@conejousd.org
JessicaFox  jfox@newlosangeles.org

UFs
Jerry Tintor
Linda Harris
Linda Harris
Jeanette Rodriguez
Elizabeth Yomantas
Jerry Tintor
Linda Harris




image31.png
PEPPERDINE

Humanities and Teacher Education Division
Seaver College

CLINICAL PLACEMENT EXPECTATIONS
Pepperdine University
Teacher Preparation Program ~ Undergraduate Pathway

Please note the following expectations and requirements for clinical placements:

Decisions about suitable placements are made by the teacher preparation program team.

‘The placement surveys and/or placement questionnaires are designed to give the director
of clinical practice more information about the teacher candidates. These surveys are not
distributed so students may select a placement site.

Placements for Clinical Experience 2 and Clinical Experience 3 wil be outside of
‘Malibu. Therefore, students should expect to commute through the canyon or to the
‘reater Los Angeles area

Placements must be at a school “where the curriculum aligns with California's adopted
content standards and frameworks™ (Program Standard 3a).

Clinical Experience 2 and Clinical Experience 3 placements require diversity per the
California Commission on Teacher Credentialing. The Teacher Performance
Expectations (TPES) state that placement sites should incude “all students " “All
Students™ means that placements must inchude diversity of

race and ethnicity of the students

Socio-economic levels including students from low-income families
Ianguages spoken by the students, inchuding English leamers

‘approaches in supporting students with exceptionalities

‘Students will be placed in school sites that meet these requirements.

Placements must be in a location that is seographically near where a Pepperdine
‘University Field Supervisor (UFS) s able to supervise. Ifa student moves far distance
from Pepperdine. the student may have a long commute to their clinical placement

‘Students must enroll in the appropriate EDUC courses on Wavenet in order to secure and.
confirm their placement.Students must enrol in advance of the semester's start date in
order to respect the stakeholders of the placement.

‘Students are required to earn a passing score on the CSET in arder to participate in
Cinical Experience 2. Students should notify the credential analyst, their course
‘professor. and the director of clinical practice of their scores in order to confirm both
enrollment in the course and the fieldwork placement.
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TPP Coordinators (Undergraduate and Graduate)

In each pathway, the program coordinator advises TCs about program requirements and works with faculty,
administrators, and K-12 personnel to maintain and improve the multiple and single subject programs. The
program coordinator is heavily involved in program assessment and working with the California
Commission on Teacher Credentialing (CTC) to ensure that Pepperdine stays current and compliant with
the latest state requirements.

Certification Manager (CM)

‘The Certification Manager for Pepperdine's TPP keeps  file on each TC that documents progress toward
completing all the required elements for the credential. They meet periodically with classes to support TCs™
progress in meeting these requirements and recommends them to the California CTC when all requirements
aremet.
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Information on Clinical Placements

Decisions about suitable placements are made by the TPP team.
Placement surveys and/or placement questionnaires are designed to give the Director of Clinical
Practice more information about the TCs. Surveys are not distributed so candidates may select their
own placement sites.

« Placements must be at a school “where the curriculum aligns with California's adopted content
standards and frameworks” (Program Standard 3a).

« Clinical Experience 2 and Clinical Experience 3 placements require diversity per the CTC. The Teacher
Performance Expectations (TPE) state that placement sites should include “all students.” *All
students” means that placements must include diversity of:

o race and ethnicity of the students.

o socio-economic levels including students from low-income families
o languages spoken by the students, including English learners

o approaches in supporting students with exceptionalities

« Placements must be in a location that is geographically near where a Pepperdine University UFS is
able to supervise. If a TC moves a far distance from Pepperdine, the TC should expect to have along
‘commute to his or her clinical placement and isstill expected to attend all n-person classes.

« TCs must enroll in the appropriate teacher education courses on Wavenet in order to secure and
confirm the placement. TCs must enroll in advance of the start date in order to respect the
stakeholders of the placement.

When contafting MTs for the first time, TCs should send them a professional email (addressing them as Mr.
or Ms. [last name]), thank the MT for hosting them in their classroom, state the day and time they hope to
come for their first viit, and request that they email them backf the time or date doesn't work. TCs should
allot extra time to check in at the office and move car or place parking permit in car if needed, and then
arive to class at the day and time suggested. TCs should dress professionally which means pants and a
collared shirt for men and professional pants, skirt, or dress for women. Short skirts, low blouses, and short
shirts exposing the midrif are all discouraged. TCs should put their phones away during the duration of
their classroom visit, learn student names, and be actively engaged in the activities of the class. TCs should
regularly express gratitude to their MT for their willingness to host them, maintain an open mind, and
willingly accept feedback. The TC should take the posture of a leamer when in his or her clinical placement.

TCs can help MTs by clearly communicating program  requirements, honoring commitments and
expectations, and fully engaging in the process. More specifically, TCs can:

encourage MTsto read and understand the TPP Handbook.
show respect for the MT and his/her work.

introduce the MT to the UFS and other faculty that may visit the placement.

be teachable and open-minded; accept constructive criticism and suggestions.

‘work with the MT to set up a regular time for lesson planning, feedback, questions, and other kinds
of collaboration. Some TCs and MTs communicate with a spiral notebook, or
computer-based-two-way journal. Others meet once a week at a specific time, and others meet more
frequently for a shorter period of time.

« try to work well with the classroom system the MT has set up and ask permission before making any
changes.
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Literacy Theory and Methods for Single Subject Candidates (EDUC 464)
Clinical Experience 1 (EDUC 501)
Spring Semester, 2019
Mondays & Thursdays 12:00-1:50 am.,, CAC 121

Instructor Information

Carrie R. Giboney Wall, Ph.D.

Email: Carrie W eedu
Office hours: M 10:00-12:00, Th, 10:00-12:00; also by appointment
Office: CAC 105 Office phone: (310) 5064438

Cell Phone: (803) 331-0178
Course Description

Single Subject candidates explore the developmental contimsum for literacy in effort to
scaffold all students into a successfil learming experience. Historical and theoretical
foundations of literacy and the understanding of the sequence and delivery of literacy
instruction are covered. Emphasis i placed on the Common Core Standasds designed to
support literacy instruction throvgh higher-order skills for diverse learners in 2 global
society. Candidates will assess and plan lessons reflective of the Common Core

standards of reading narrative and informational texts, writing, speaking and listening and.
Ianguage within content area lteracy. The role of assessing, planning and implementing
Hteracy instruction within the content areas will be developed and supported within 2
practicum sefting that clearly connects theory to practice

Pepperdine Teacher Preparation Program Learning Outcomes

Graduates of Pepperdine’s Teacher Preparation Program will
‘Engage and support all students in learning

Create and maintain effective eavironments for student learning
Understand and organize subject matter for student leaming

‘Plan instruction and design learning experiences for all students
Assess student learming

Develop as faith-informed, service-oriented professional educators
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Student Learning Outcomes

‘The student learning outcomes are linked to the educational philosophy of Pepperdine
Universify which stresses academic excellence, service to others, and Christian values. In
this course, candidates will
1. Demonstrate an understanding of literacy development as an active, socially
constructed process.

Esperience life in a secondary classroom.

Monitor and assess the literacy development of one student and use that

information to plan appropriate instruction and next steps for that studeat.

Utilize conteat area expertse, knowledge of developmentally appropriate

teaching practices, and information about instructional contexi(s) while

assisting tutoring individual students and while designing and teaching curricular

Lessons within their content area based on grade level content standards.

5. Develop a teaching-persona, approaches, and strategies that promote and support
Learning and literacy development for students of all cultural, langvage, and
cognitive backerounds and abilties in a positive social environment

6. Engage in cycles of reflection and action, both individually and as part of an
educational community

Develop confidence in histher new role as teacher, will establish a positive

capport with students, and will consider what it i to serve God through teaching

children.

Relationship to Pepperdine’s Christian Mission

Pepperdine is a Christian university commiltted to the highest standards of academic
excellence and Christian values, where students are strengthened for lives of purpose,
service, and leadership. This course encourages teacher candidates to regularly consider
what it means to serve God through teaching and to bring this consideration into
instructional decisions and actions,

Required Texts

Vagsa RT, Vassa L. & Mraz, M. (2014). Content Area Reading: Literacy and
Learning Agsoss the Curriculom (1% ed.) Boston: Pearson.

California Common Core State Standards
(hitp/ww cde.ca govbe/st/ss/documents/finalelaccssstandards pdf)

Additional Reading

Bsoza, W. G. (1990). Hiding out in secondary content classrooms: Coping sirategies of
unsuccessful readers. Journal of Reading, 33, 324-328.

Gallagher, K. (009). Reagicide; How schools are killing recding and what you can do.
about it. Portland, Maine: Stenhause Publishers.
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Course Requirements

1. Class attendance and particpation are required. The teacher candidate is
fosponsibe for any class materalmissed. Two poiats will b deducted for the second
absence, three points for the third, four points for the fourth, etc. At the beginning of
thesemester,studeats who particpatein offcal Uiversity activiie (atletic,
debate, dani, etc.) need 10 provide a schedule of events that will equie thern to
s las.

2. e teacher candidate will comples the assigasd reading beforeevery class a5
schedaled and b prepare forclass discussion

3. Al ssignments must b typed and turnedin s a hard copy at te beginning ofclass
onthe due date. A lae assignment will be penalized 1096 foreach day hat it s
late. Three points will be deducted i the assignmentis emailed.

4. Ax admission application, wrting sample, and two ltters of recommendation
‘nust e submitedto Terrence Cad a pat ofthe admission process and fo nclusion

i theteacher candidate’s credeatial Sle. The teachercandidate willbe notifed of

hisheradmission satu by the end of the semeste. Applicaion can be found t

o pepperdinegoep ) quatvics come fomy SV SITICH1+0GURLS and the

fecommenders contact form shovld be completed at

itos pepoecdinegoen el quaicscomife fom/ SV 21K CEmoMuzDWR The

focommendation form ¢an be found at

hitos:peppedinessep az] qualris com/f/formSV._bowUsGZSAZZNR but

should NOT be direcly sea o the recommenders.

The teachercandidate will complete the online Child Abuse Mandated Reporting

Training and print the Certifcteof Commpleion. An ntroduction o this trainiog can

‘be found at: https://www.voutube com/watch?v=WunricaVsLo. The training itself

con'be found a” itpsedocators mandatedreportesca com defalt b

6. Theteacher candidate willspend a minimumof 50 hours in an asigned secondary
ldwork classtoom. These hours should be sread throughout the semeste i order
1o witnes arovth instodrts,the prosression ofthe scho Ve, ransitions i
curicuton, and  vaity o educsiofal sitvtions. T i the clssroom should nck
e limited o siaply observation. In addition o compleingthe cas-stdy research
asigament,th teache candidate should participatein wioing, leding routineclass
elements, seading, with students, assessing student progress, or any number of literacy
development teaching experiences. A copy of the school's schedule sould be
acquired i orde t not school olidays, non-student days, minimun days, and
baaking days.

7. Cliical Experence Foras:

+ The Clinleal Esperience Hours form will be complted and signed by the
mestor tescher afe each day spet i the Seldwork lastoom. Once completed,
it should b scanned and placed i Drop Box.

+ The Candidte Feedback on Mentor Teacher form should be conpleted by
eoing 1o e peppesinepp a1 el cons e SV TV Vsl

+ The Evaluation of Candidate by Mentor Teacher form should be completed by
the MT by soiag to

slpeppestinegsep.az) qualticscom/ife form/SV._SeNCIbSZOMINZ]
+ Check oa “EDUC 464" under “Course.”
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o The Susan K. Gibongy Scholarship has been established for those teacher
candidates for whom the cost of examinations such as the CSET, CBEST, and
RICA presents 2 financial hardship. If you would Hke to apply for this
scholarship, save the receipt of the exams and apply for partial eimbursement by
clicking on
s/Ipepperdinegsep az] qualtrics.comyjfe form/SV_aXYiWSmyoDHAWKN,

8. The teacher candidate will plan two lessons (in T-step lesson format) in his/her
content area. Defails will be given i class.

9. The teacher candidate will teach a lesson to our EDUC 464 class. Sthe will also peer
seview the lesson plan and implementation of another class member as well as
videotape it for the peer to view and reflect on. [TPEs 3.1, 4.2, 43, 4.4, 4.7, and 6.1
will be introduced and practiced in this assigament ]

10. The teacher candidate will complete the Literacy Instructional Strategies
assignments. See attached sheet for assignment details

11. The teacher candidate will conduct a case-study project on the literacy development
of one student in hisher fieldwork classroom. Details of this project will be given in
class

12. The teacher candidate should take the CSET soon as ALL CSET SUB-TESTS
must be passed prior to taking EDUC 520/521. English Education majors don’t
need to take the CSET. The Basic Skills Requirement (BSR) should be met by
all candidates as well. See hitp://www.cte.ca.gov/eredentials/leaflets/cl667.pf
for ways to meet the BSR.

13. The teacher candidate will complete an on-line course evaluation during the 10 day
‘period before final exams.

14. Important Note: Al teacher candidates who are enrolled in full-time student
‘teaching, EDUC 530/531, are sequired to complete several days of techology
training during the semester. During the fall semester, the Educational Technology
Workshop will take place the week before school starts. In the spring semester, the
workshop is offered during the first weel ofregular classes. The workshop lasts from
Sam-4pm each day. Please arrange your ravel plans accordingly.

Academic Integrity

s a Christian university, Pepperdine University secks not only to foster academic
excellence, but also to create people of values and integrity. Consequently, all forms of
gishonesty, plagiarism, and cheating will not b tolerated and are i direct contradiction
with the college’s educational philosophy. Please familiarize yourself with Pepperdine
University’s Code of Academic Integrity found online at

hitp:liseaver pepperdine edwacademicintegrity/poticies/code htm. Students suspected of
cheating will be referred to the Academic Tntegrity Commmittee and face penalties up to
expulsion from the University

Office of Student Accessibility
Any student with a documented disability (physical, leasning, or psychological) needing
‘academic accommadations should contact the Office of Student Accessibility (Main
‘Campus, Tyler Campus Center 264, x6500) as early in the semester as possible. All
discussions will remain confidential. Please visit wivw. pepperdine.edu student.
‘accessibility/ for additional information.
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Intellectual Property

‘Copyright 2019 Carrie Wall as to this syllabus and all Tectures. Stadeats shall not sell
notes (or receive remuneration for taking notes) during this course to or by any person or
‘commercial eatity without the express written permission of Dr. Wall

Technology

Educators use techaology to eahance productivity and to engage in ongoing professional
development. Candidates are expected to use electronic data bases for library research
and in-class assignments. In terms of seminar efiquefte, it is anticipated that candidates
will fimit their use of electronic equipment for personal communication to break times.

Copies of Assigned Course Work for Program Evaluation

Pepperdine Teacher Preparation Program evaluates its programs on an ongoing basis. The
data from such evaluations provide us with information to help improve the quality of the
educational experience we provide our candidates. In addition, the data are used by
accrediting bodies, such as the WASC Senior College and University Commission
(WSCUC) and the California Commission on Teacher Credentialing (CTC), to make
decisions as to whether we can maintain our accredited stafus with these respective
‘associations. To this end, we may archive copies of the papers, examinations, exercises

ete. that candidates complete as part of their required course work so that we can track if
candidates appear to be meeting the objectives of the program in which they are
enrolled. Names will be removed from the assignments we opt to archive for evaluation
‘purposes. If you prefer that your course work not be archived for evaluation purposes

please let me know immediately so that I can make such a notation in the files | keep for
each candidate who enrolls in my courses.

Grading Procedure

Case Study reseach project

‘Two lesson plans

Lesson taght to class and reflection on lesson & video

Peer review of leszon plan and implemented lesson

Clinical Experience forms (log, evaluation of MT, MT's
evaluation of candidate, course evaluation)

44 points
25 points
10 points

‘The grade eamed in the course is determined by the quality of work submitted by the
student and is based on the follorwing distribution:
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Course Outline and Reading Assignments

Date Topic Assignment Due | TPE

Janvary 8| Introduction to the course, class members,
and instructor

Tamvary 11| Literacy Matters - NCLB, ESSA, TPEs | Gallagher, Chapter

1

Janary 15| No class — Martin Luther King Day

Tanuary 18| Literacy Matters — Ordeal by Chequs. Brgge: Ci 1
D, Yommantas comes to discuss Cliicd Placements | LIS 41

Tamvary 22| Learning with New Literacies — professional | Chapter 2 1235
communication, using technology to support | Mandated Reporter | 37,45,
learming, promoting digial lieracy, training due 64,66
responsible use of social media, creating

bauests

Tamvary 25| Learning with New Literacies Chapter 2 [
Overvien of BepS T, credential update, Case Sudy | LIS#2

Tamsary 29 | Culturally Responsive Teaching in Diverse | Chapter 3 116
Classrooms ~ Commins, Ksashen, SDAIE, 22,44
SIoP

February 1| Culturally Responsive Teaching in Diverse | Chapter 3 1€
Classrooms ~ Payne an6 Gorski Lis# 22

February 5| Assessing Students and Texts ~ formative | Chapter 4 e
and summative assessment, QRI procedures

February § | Assessing Students and Texts - T-step lesson | Chapter 4 3133
plan, sample lesson plan, content standards | LIS#4 3443
‘and frameworks
(svww cde ca gov/belstisindex asp)

February 12 | Examination on Chapters 14

February 15 | Planning Instruction for Content Literacy - | Chapter 5 3243
B-D-A Instructional Framework, cooperative | 10 hours due a4a7
leaning

February 19 | Planning Instruction for Content Literacy | Chapter 5 31
~ teaching cycle, classroom management, | LIS#5 24,26,
Trauma Informed Tnstruction bkl

February 22 | Activating Prior Knowledge & Interest— | Chapter 6 ERE)
Sonsensezsams, story impressions, Lesson 41 due 14
‘problematic perspectives, guided imagery.
anticipation gvides

February | Spring Break — no class
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26 March 3| Coh up on o Beldwork bows]
March5 | Activating Prior Knowledge & Interest— | Chapter 6 T3
Kaplan’s icons Lisés 25
March§ | Guiding Reading Comprehension — Think, | Chapter 7 JERES
Pair, Share and leading effective discussions | 20 hours duss 4
oy
sample, *
recommendations
March12 | Guiding Reading Comprehension - KWLs, | Chapter 7 JERES
intra-act discussion webs, GRPs Lis#7 47
March 15| Developing Vocabulary and Concepts— | Chapter § 431
‘gencral specialized & technical vocab, open 35
& closed sorts
Student lesson #1
March 19| Developing Vocabulary and Concepts Chapter 8
Student lesson #2 LIS 45, Case Study
sections 14 due
Tomptend s
e
March2) | Examination on Chapters 53
March 26 | Writing Across the Curriculum ~ RAFT | Chapter § )
assignments; Student lesson #3
March29 | Writing Across the Curriculum Chapter &
Student lesson #4 LIS 9,30 hours due
AprlZ Studying Text - signal words and graphic | Chapter 10 ™
organizers: Student lesson #5
Aprl5 | Studying Text - writing summaries, GRASP. | Chapter 10 ™
taking notes,stdy goides; Student lesson #6 | LISA0
Aprl0 | Class mees at the Wall home® Case Sty due
April 12| Learning with Trade Books —non-fiction, | Chapter 11
pictuse, fiction books; Student lesson #7 | T-Y.note toST due
Aprl16 | Dr. Wall at American Educational Teon 2 due
Research Association (AERA) conference —
no class
Aprl 19| Learning with Trade Books —read aloyds, | LA
cudent lesson ours due,
Student lesson #8 SDhours 4
Aprl24 | Final Examination— 1030 am. (Tuesday) | Fonal esam
Tesda

Teacher Performance Expectations (TPEs)
TPE 1: Engaging and Supporting All Students in Learning
TPE 2: Creating and Maintaining Effective Environments for Student Learning

TPE 3¢ Understanding and Organizing Subject Matter for Student Learning Content

Specific Pedagogy
TPE 4: Planning Instruction and Designing Learning Experiences for All Students
TPES: Assessing Student Leaming

TPE 6: Developing as a Professional Educator
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Subject-Specific Pedagogy
Developmentally Appropriate Practices in Relation to Subject-Specific Pedagogy
English Language Development in Relation to Subject-Specific Pedagogy
Subject-Spectfic Pedagogical Skills for Multple Subject Teaching Assignments
Subject Specific Pedagogical Skilsfo Single Subject Teaching Assigaments
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EDUC 521.02 Clinical Experience 2 for Single Subject Candidates
PEPPERDINE TEACHER PREPARATION PROGRAM
Fall Semester, 2019

Instructor Information
‘Carrie R. Giboney Wall, Ph.D.

Email: Carrie W: eedu

Office hours: Mondays and Thursdays, 12:00-2:00; also by appointment
Office: CAC 105 Office phone: (310) 5064438
Cell phone: (805) 331-0178

Course Description
‘This is 2 160-hour clinical experience that lasts over one semester. Candidates participate in their
‘assigned classroom by observing, assisting, utoring, teaching small groups, and offering whole
class instruction under supervision from practitioners i the field. Concurrent enrollment in
EDUC 510 or EDUC 520 i required.

Pepperdine Teacher Preparation Program Learning Outcomes

Graduates of Pepperdine’s Teacher Preparation Program will

Engage and support all studeats in learning
Create and maintain effective eavironments for student learming
‘Understand 2nd organize subject matter for student learning

‘Plan instruction and design learning experiences for all students
Assess student leaming

Develop as faith-informed, service-oriented professional edueators

Student Learning Outcomes

‘The student learning outcomes are linked to the educational philosophy of Pepperdine University
which stresses academic excellence, service to others, and Christian values. Specifically,
students who successfully complete EDUC 521 wil:

1. Fulfillthe requirements highlighted in the 6 Teaching Performance Expectations.

2. Understand the requirements for the education Teacher Performance Assessment
(dTPA) and improve teaching quality by completing 2 Signature Assigament.

3. Gain on-site, hands-on clinical experience i a middle or high school classroom and
participate in growth of studeats and curriculum over one semester.

4. Become familiar with content area standards, common core standards, and state-adopted
curriculum materials to organize subject matter for student learning. (TPE 3)

5. Apply kmowledge of students and pedagogical content knowledge to engage and support
students in learming, promote critcal thinking, and connect theory to practice i a
secondary settng. (TPE 1)

6. Create and maintain effective environments for student learming, organizing classroom
management systems for motivation and success. (TPE 2)

Plan instruction 2nd design learming experiences to cater to students'different learning

styles and differentiate curriculum and assigaments for stadents with exceptional needs.

(TPE 4)

8. Assess student learning, utlizing assessment data to determine student learming goals and
next steps for instruction. (TPE 5)
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same document.If you want feedback on the lesson before I “officially” prade it please

email it to me. The Lesson Reflection should contain your responses to the following:

o Did the students meet the learning objectives? Which students succeeded? Which ones
struggled?

o What part of the learning experience was problematic?

« Did students have misconceptions or gaps in prior knowledge that caused problems?
‘What will you do to help these studeats meet the learning objectives?

o What did you learn about the students? How will you use this new knowledge about your
students o plan future learning segments?

Lesson observed and evaluated by your MT: You should send your MT your lesson plan
a couple of days before you teach 0 you have time to incorporate his/her input. Please have
‘you MT complete the evaluation form and deop it in Courses Drop Bo entitled “MT lesson
evaluation.

Lesson observed and evaluated by your peer: You should send your peer your lesson plan
a couple of days before you teach so you have time to incorporate hisher input. As 2 peer
reviewer, you should provide feedback on the lesson plan, be preseat for your peer’s eatire
fesson, Gomplets the evaluation form afterward, and conference with your peer about what
you saw after the lesson, if possible. Inquire about his/her objectives for the lesson, what
She think went well, what she would improve, and then provide any insights or feedback.
ou have. Please complete the observation form and drop it in Courses Drop Box entitied
“Peer Review lesson evaluation.” You can count your time at your peer’s school in your
‘Clinical Hours Log.”

4. UFS OBSERVATIONS: Your UFS will cbserve 6 lessons. It is your responsibility to
schedule your observations with your UFS and your MT in a timely manner. For each
of the 6 UFS lessons, provide youg UFS 2 copy of the lesson plan and any supplementary
materials to follow a5 you teach. Please allocate 20-30 minutes after your lesson to discuss
the lesson with your UFS. Lesson plans should be created in J-step lesson format (including
‘plans for differentiation and assessment) and should be reviewed by your MT prior to the day
you teach the lesson. Be prepared to teach the lesson when you artive in your classroom on
your teaching day. Please designate a place for your UFS to sit and have a copy of the
Lesson plan and all materials ready for your UFS to follow. You firs lesson must be
tanght by September 14. Don’t put it off

SIGNATURE ASSIGNMENT (SA) for edTPA: For instructions and rubrics, see your

dTPA conteat specific handbook by going to hftps:/winw.edtpa.com. Your SA will be

‘ploaded to LiveText and your score wil be figured into your final grade. A score of 25 =

100 points; 24 = 98 points; 23 = 05 points; 22 =93 points; 21 = 90 poins; 20 = 88 poiats; 19
5 points; 18 = 83 points; 17 = 80 poiats; 16:= 78 points; efc.

6. FORMS: Forms required throughout the semester are:
o Clinical Experience Hours log — to be signed by your MT weekly and when completed,
scanned and downloaded onto Courses at semester's end.
« Midterm Evaluation of ST by MT entered on LiveText
o Final Evaluation of ST by MT entered on LiveText
o UFS Evaluation of ST's 6 lessons and final evaluation entered on LiveText
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9. Reflect upon personal growth as a professional educator and monitor changes over time.
(TPE6)

Relevance to Mission
Pepperdine is a Christian university committed to the highest standards of academic excellence
‘and Christian values, where students are strengthened for lives of purpose, service, and.
leadership. This coutse encourages teacher candidates to regularly consider what it means to
serve God through teaching and to bring this consideration into instructional decisions and
actions.

Course Resources and Materials

Burstein, IR (2016). Guide to the edTPA assessment: Navigating the edTPA process.
‘Boston, MA: Hovghton Mifflin Harcourt

SdTRA link: hitps: /v edpa.com/

California Content Standards: htp://wvw cde.ca gov/belst/ss

Pepperdine University Teacher Preparation Handbook

Course Requirements

1. CLINICAL EXPERIENCE: Spend a minimum of 160 hours in your clinical experience
classroom over the course of the semester. These hours should be spread throughout the
semester and should be scheduled on a regular and appropriate basis with your Mentor
Teacher (MT), in order for you to see growth in students, the progression of the school year,
transitions in curriculum, and a great variety of educational situations. For your educational
‘benefit, the HOURS MUST NOT BE COMPLETED AS SOON AS POSSIELE IN THE
SEMESTER. Rather, they should be scheduled so that you are working in your classroom.
coughly the same amouat of time each week of the semester. Once notified of your school
‘placement, check the school website and note all school holidays and plan your schedule
accordingly. It is expected that you will actively participate in your assigned classroom
‘working with individual studeats, small grovps, and/of the class as a whole Whenever in the
schools, dress professionally (no jeans, sweats, short skirts, -shirts, mideiff tops, etc) and
have the students address you s Miss, Mrs. or Mr. [last name]

2. CLINICAL EXPERIENCE HOURS LOG: For each day in your classroom, you will need
t0 make a recording on your “Clinical Experience Hours™ log and have it signed by your
MT on a weekly basis. You will keep these *Clinical Experience Hours" pages unti the end.
of the semester and then scan and drop them into Courses at the end of the semestr.

5. FEEDBACK ONLESSONS: Pleas plan on teching a
throughout the semester. Five lesson plans should be uploaded to DgopBo (the 6% is your
edTPA Task 1 Signature Assessment), two of which are submitted for feedback and scoring.
ous M should formally sbeerve an provide feedback on one of rse essoms, = st
our seminar should observe and evaluate one lesson, and Dr. Wal will observe oae of your

lessons &

Lessons submitted to Dr. Wall for feedback and scoring: For the fivo lesson plans you
submit to Dr. Wall for scoring, please create 2 folders in the EDUC 521 Courses Drop Box
entitied “Lesson <#>" and drop a copy of your lesson plan (with reflection) and

supplementary materials (handouts, worksheets, PowerPoiat slides, etc.) in the appropriate
lesson folder. Please label the Lesson Reflection and place it after your Lesson Plan in the





image48.png
o The Candidate Feedback on Mentor Teacher form should be completed by going to
hitps:/ipepperdinegsep.az] qualirics.comife/form/SV TVY VshaOxdiJrS]
Click on “Clinical Experience 2” on the Clinical Experience Course drop-down box.

o The Candidate Feedhack on UFS form should be completed by going to
hitps:/ipepperdinegsep.az] qualtrics.comife/form/'SV eyUbOLRETIEu]f

o The Susan K. Giboney Scholarship has been established for those teacher candidates
Sor whom the cost of examinations such as the CSET, CBEST, and RICA presents 2
Sinancial hardship. If you would like to apply for this scholarship, save the receipt of the
exams and apply for partial reimbursement by clicking on
hitps:/ipepperdinegsep.az1 qualirics.conyjfe/ form/SV_aX YiWSmycDHAWKN

o Letter of recommendation (optional)

7. Complete an on-line course evaluation during the 10-day period before final exams.

Important Note: All studeats who are enrolled in fll-time studeat teaching, EDUC 530, will
‘complete an intensive educationl technology training as part of the course. During the fall
semester, this training will take place the week before school starts. In the spring semester, the
training s offered during the first week of regular classes. The workshop lasts from Sam 4pm.
each day. Please arrange your travel plans accordingly’

Method of Grading
The credential candidate will be evaluated by input fom the Mentor Teacher, the University
Field Supervisor, and the seminar professor.

70 points 5 fesson plans uploaded, twa of which are submitted for scoring and
include supplementary materials and reflection
20 points Peer review of lesson and completion of evaluation form
20 points MT review of fesson and completed evaluation form
50 points MT midterm evaluation
100 points MT final evaluation.
100 points "UFS feedback: for 6 lessons and final evaluation
20 points Cinical Practice forms (see list on course requirement £6)
20_points Participation, responsiveness, and punctuality with work
900 points Total poiats

‘The grade eamed in the course is determined by the qualty of work submited and is based on.
the following distribution:

A 04100% B 80829%
20.939% C+ T71799% D
B+ 99% € 73769% D
B 8$3869% € 7029% F

0-59.9%

Academic Integrity

‘As a Christian university, Pepperdine University secks not only to foster academic excellence,
‘bt alzo to create people of values and integrity. Consequently, al forms of dishonesty,
plagiarism, and cheating will not be tolerated and are in direct contradiction with the college’s
educational philosophy. Please familiarize yourself with Pepperdine University's Code of
Academic Integity found online at.
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Nov.30 Tesson %6 due

Dec.7 Final forms due (see list on requirements 26)

J[EACHING PERFORMANCE EXPECTATIONS (IPES)

‘TPE 1: Engaging and Supporting All Students in Learning

‘TPE 2: Creating and Maintaining Effective Envisonments for Student Learning

‘TPE 3: Understanding and Organizing Subject Matter for Student Learming Content Specific
Pedzgosy

‘TPE 4: Planning Instruction and Designing Learning Experiences for All Students

‘TPE 5: Assessing Student Learning

‘TPE 6: Developing as a Professional Educator

Subject-Specific Pedagogy
Developmentlly Appropriate Practices in Relation to Subject-Specific Pedagogy
English Language Development in Relation to Subject-Specific Pedagogy
Subject-Specific Pedagogical Skils for Multiple Subject Teaching Assignments
Subject-Specific Pedagogical Skils for Single Subject Tezching Assignments
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hitp:/iseaver pepperdine edw/academicintegrity/poticies/code him. Students suspected of cheating
will be referred to the Academic Integrity Commmittee and face penalties up to expulsion from the
Universiy.

Office of Student Accessibility

Any studeat with a documented disability (physical, leasning, or psychological) needing
‘academic accommodations should contact the Office of Student Accessibility (Main Campus,
‘Tyler Campus Center 264, x6500) as early in the semester as possible. All discussions will
remain confidential. Please visit www pepperdine.edu/student-accessibilit! for additional
information.

Intellectual Property
‘Copyright 2019 Carrie Wall as to this syllabus and all Tectures. Studeats shall not sell
notes (or receive remuneration for taking notes) during this course to or by any person or
‘commercial eatity without the express written permission of Dr. Wall

Copies of Assigned Course Work for Program Evaluation
Pepperdine Teacher Preparation Program evaluates its programs on an ongoing basis. The data.
Srom such evaluations provide us with information to help improve the qualfy of the educational
experience we provide our candidates. In addition, the data are used by accrediting bodies, such
a3 the WASC Senior College and University Commission (WSCUC) and the Califoria
Commission on Teacher Credentialing (CTC), to make decisions a5 to whether we can maintain
our accredited status with these respective associations. To this end, we may archive copies of
the papers, examinations, exercises, et. that candidates complete as part of their required course
work 5o that we can track if candidates appear to be meeting the objectives of the program in
which they are earolled. Names will be removed from the assigaments we opt to archive for
evaluation purposes. Lf you prefer that your course work not be archived for evaluation purposes,
please let me know immediately 5o that I can make such a notation in the files T keep for each
candidate who ensolls in my courses.

Assignment Due Dates
This calendar may be revised, as it seems helpful to student learning 2nd the course.
requirements.

Date Assignment due

August 31

Sept. 7

Sept 14 Tesson #1 due

Sept. 21 Signature Assizament Context for Learning section due

Sept. 28 Lesson 22 due

Oct

Oct 17 Tesson®3 due

0ct 19 ‘Midterm evaluation by MT due on LiveText

0ct 26 Lesson 24 due

Nov.2 Signature Assigament Learning Segment and Lesson Plan section due (can be
2 lesson vou have already written)

Nov.® Lesson £5 due

Nov. 16 ** Signature Assignment due*

Nov.22 Thanksgiving
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[Pepperdine University Teacher Education Program
Seaver College

Course Number: EDUC 531 Semester: SPRING 2018

Course Title: Clinical Experience 3 (4 units)

Faculty Information and Availability Dr. Stella Erbes, PhD.

Office: CAC 310 Office phone: (310) 064271

Office Hours: Thurs. 2:00-4:00 p.m., or by appointment

Email: stella erbes@pepperdine edu ‘Website: hitps:/lcousses.pepperdine edu
Class Days and Hours Thurs, 4 pm 5:50 pm. (CAC 304)
Course Description

During this semester-long, full-day clinical experience, candidates are introduced in
developmentally-appropriate stages to classroom practice through structured onsite activities
ranging from observation of classes to individual tutoring to small-group iastruction to whole-
class lesson instruction under supervision from practitioners in the field. They will complete four
weeks of full take-over and a performance assessment in this clinical placement. Concurrent
earollment in EDUC 530 i required. Precequisite: EDUC 521

Pepperdine Teacher Education Program Learning Outcomes

Knowledge and Scholarship Faith and Heritage ‘Community and Global
Understanding
‘Purpose
1. knowtheories of eaming for | 2. fulfll pofessionl, legal, | 3. plan instruction forall
imstructional tane (TPE 1,3) and ethical obligations students and teach English.
(TPE1,2,5,6) leamers (TPE 1,3, 4)
Service.
4. Jmow developmentally appropriate | 5. monifor student leaming | 6. kmow the concept of uman
teaching practices, demonstrate during instructon (TPE 1, engagement (TPE ) and
5 o how to make content
subiect matter instructions (TPE 3, accessible (TPE 4)
b
Leadership.
7. inerpret and use assessments and | 8. seek professional growth | 9. create  social environment
ko theories of development for | as an educator and ielong | (TPE2)

learming about students (TPE 5) leamer (TPE 6)
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Student Learning Outcomes

‘The studeat learning outcomes e linked to the educational philosophy of Pepperdine University
which stresses academic excellence, service to ofhers, and Christian values. In this course,
candidates wil:

» fulfill the requirements outlined in the six Teaching Performance Expectations:
» demonstrate performance assessment requirements of California teachers.

Learning Activities

PHASE 1

= HUMAN DEVELOPMENT — Comparative case study: candidates will observe two
Learners and submit a written analysis using academic language.

« INSTRUCTIONAL DESIGN - Integrated learing tasks: candidates will tilize structured
interviews, guided observations, and reflection to explore assessment, classroom
management, learning theory, motivation, classroom climate, classtoom organization,
instructional strategies, technology, individual differences, and contexts for teaching and
Leacning.

o LITERACY - Observation activity: candidates will utilize guided observations,
interviews, practice opportunities, and reflection to apply, analyze, synthesize, and
evaluate lferacy practice.

PHASE2

« ENGLISH LEARNERS — Case study project: candidates will inferview a classroom
practitioner and futor a student with an assessment of learning.

« SCIENCE/MATHEMATICSTECHNOLOGY — Lesson plans: candidates will create
Lessons in mathematics and science for implementation in the classroom.

« HISTORY/SOCIAL SCIENCEVISUAL AND PERFORMING ARTS - Lesson plans:
candidates will create lessons in history/social science and visual and performing arts for
implementation in the classroom.

« INTRODUCTORY SINGLE-SUBJECT METHODS — Observation activity: candidates
will tiize guided observations, interviews, practice opportusities and reflection to 2pply,
analyze, synthesize, and evaluate practice in the content area

PHASE 3
« LANGUAGE ARTS — Lesson plans: candidates will create lessons in language arts for
implementation in the classroom.
« ADVANCED SINGLE-SUBJECT METHODS — Pasticipation activity: candidates will
utilize guided Observations, interviews, practice opportunities and reflection to apply,
analyze, synthesize, and demonsirate practice n the content area.
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ontent Outline
TOPIC FOCUS

Contexts for | Culture on Teaching and Learing, Sociosconomic Status, Race and.
Learning Ethmicity, Leamers with Exceptionalites, Curriculum and content specific

Imowledse, Common Core Standards, Content Framerworks, resources ,
‘Comnecting with development, diversity, and individual differences,
Intentional teaching concept and context for teaching

Planning & | Leamers with Exceptionalities
Instruction ‘Cuniculun and content specific knowledze

‘Common Core Standards, Content Framerworks, resources
‘Comnecting with development, diversity, and individual differences
Intentional teaching concept and context for teaching
Instructonl design model, plamning and assessing, teaching and leaming
selaionship, intentional teaching in short and long-term, lesson plan formats,
components of planning for intentional instruction

Assessment | Types and goals of assessments, formative assessment, summative assesstent
Assessments s tools,infornia assessment, test construction, performance
assessment,rubrics

Grading
‘The quality of achievement in 2 course s typically measured as follows (individual instructors determine.
whether or notto zran plus and minus erades):

4 ] 93% | indicates outstanding achievement

MNER

B | 83% | indicates superior achievement

indicates average or satisfatory achievement

Indicates the lowest passing grade

indicates falure
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*Grades will be based on:
'50% MT Evaluation +25% Lesson Plans & Reflections + 25 UFS Evaluation

*Student cannot earn a teaching credential without fulfilling all the requirements outlined by the
California Commission on Teacher Credentialing.

Technology
In 2 technology-rich environment, the professional leader serves as 2 faclfator of learming, mentoring,
and coaching_Technology is 2 tool fo leaming that expands our instructional repertoire and is 2 vehicle
that maximizés our capacity to become global citizens. Technology will be integrated for all professionals
o

provide global access to information;
‘meetthe curricular needs of all leamers;

address diverse leaming styles;

encourage cooperative leaming;

help each individual accept responsibility for thei leaming:
provide access to general eamming and research materils;
refine crifical thinking skill and foster creatviy:
provide a medium for expression and communicatin;
collec, assess, and share performance infomatior;
improve the effectiveness of adminisrative tasks;

provide skills and proficiencies necessary for the workforce.

Attendance and Course Evaluation
‘Attendance t every class meeting is expected of each student. Excepions to this policy are made by the
nstructor only. All students are responsible for making up missed work and obtaining any handous that
were distributed during class. Absences, tardies, and leaving class early will comnt against a student’s
final grade. The student will complete an on-line course evaluation during the 10 day period before final

Maintaining Copies of Assigned Course Worlk for Program Evaluation
Pepperdine Teacher Education Program evaluates it programs on an ongoing basis. The data from such.
evaluations provide information to help improve the quality of the educational experience we provide to
teacher candidates. Tn addition, the data are used by accrediting bodies, such as the National Councl for
Accreditation of Teacher Education (NCATE), the Western Association of Schools and Colleges
(WASC), and the Califommia Commission on Teacher Credentaling (CCTC) to make decisions as to
whether twe can maintain our accredited stafus with these respective associations. To this end, we may
archive copies of the papers, examinations, exercises, efe. that candidates complete 25 par of their
required course work so.that we can track if candidtes appear to be meeting the objectives of the
program in which they are entolled. Names will be removed from the assignments we opt to archive for
evaluation purposes. f you prefer that your course work not be archived for evaluation purposes, please
It the professor knorw immediatly so hat she can make 2 notation n the les kept for each candidate.
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Academic Integrity
s 2 Chrisian university, Pepperdine University seeks not ony to foster academic excellence, but lso to
create people of values and integrity. Consequently, all forms of ishonesty, plagiarism, and cheating.
will notbe tolerated and are i directcontradiction with th college’s educational philosophy. Please
familirize yourself with Pepperdine University's Code of Academic Itegrity found online at
hitp/seaver pepperdine ed/scademicinteeritypolcies/code him. Students suspected of cheating will be
referrd to e Academic Integrity Commifiee and face penaltes up to expulsion from the University

Office of Student Accessiblity
Any student with 2 documented disbiliy (physical, eanin, o pychologcal neding academic
‘accommodationsshould contac the Disabilty Serices Office (Main Campus, Tylr Campus Center 264,
6500) a5 ealy inth semeste as possble. Al disoussions will emain confidential Flease vist

it/ pepperdine edydisabilityservices for additoral information

Intellectual Property
‘Copyright 2017 - 2018 Dr. Erbes as tothis syllsbus and all lectures. Students shall not sell

notes (orreceive remuneraton for taking note)during this course to or by any person or commercial
entity without the express writien permision of the professa.





image56.png
Pepperdine University
Graduate School of Education and Psychology (GSEP)

MATP 681 Syllabus
Course Number: MATP 681
Course Title: Clinical Experience 1
Units 2 unit(s)
‘Faculty Information and Availability: Dr. Ricardo Vigil, E4D.
Class Days and Hours: See Below

‘Course Description
‘The purpose of this course i fo help teacher candidates move toward mastery in order to perform all of the
teaching responsibilifies in California school classrooms. This course is the first in 3 developmental
sequence in which candidates are infroduced to the teaching profession by exposing them to the unique
attributes of public. charter and private school classrooms. This course is the first in a developmental
sequence of clinical experiences in which candidates Observe, assist, futor, and facilitate small group
instruction under supervision from a certfied mentor teacher. Introduction info edTPA will facilitate
‘preparation for MATP 682 and MATP 683. A Certification of Clearance (COC) and tberculosisfest (PPD.
Sk test) are both required for enoliment i this course. The successful completion of this course, and the
submission of CBEST and CSET exams fo the office of the Certificate Manager are prerequisites for
‘promotion and enrollment into MATP 682 and MATP 683.

Program Learning Outcomes (Credential):
Graduates of Pepperdine’s Teacher Preparation Program will:

Engage and supportal students in leaming
Create and maintain efective environments fo studeat learming.
Understand and organize subject mater fr student learing

Plan instruction and design learning experiences for all studeats
Assess student leaming

Develop as fath-informed, service-oriented professional educators

RV

Student Learning Outcomes

‘The student leaming outcomes are linked to the educational philosophy of Pepperdine University
‘which stresses academic excellence, service to others, and Christian values. In this course,
candidates will

Develop a professional disposition and identity as a developing educator:

‘Fulfll the requirements highlighted in the 6 Teaching Performance Expectations;
Understand the requirements for edTPA.

‘Gain on-site, hands-on clinical experience in a public school classroom and participate in
‘growth of students and curriculum over one semester

1
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» Develop pedagogical content knowledge, promote critical thinking. and connect theory to
practice in a educational setting

» Examine the field of teaching.

» Demonstrate proficiency with content area standards, common core standards, and state-
‘adopted curriculum materials.

» Develop instructional methods and classroom organizations that cater to the students’
different learning styles and differentiate curriculum and assignments for special
‘populations.

» Reflect upon personal growth as a teacher and monitor changes over time.

Learning Activities

» FIELD EXPERIENCE: Students will explicitly develop, implement and assess classroom
activities and student learning in assigned field experience

* OBSERVATIONS/REFLECTIONS: Candidates will write about what they observe in
their classroom setting and reflect on what this means for their teaching moving forward.

» SCHOOL INTERVIEWS — Candidates will interview school administrators and Special
Needs Instructors as they begin to learn about the school as a whole and the components
that make up their leaming experience

» CLINICAL PRACTICUM — Candidates will observe and work with leamers and become
familiar with multiple social and cultural aspects of the school and community

» BASIC SCHOOL POLICIES ~ Overview of basic school policies including discipline
‘and Mandated reporter

© GUEST SPEAKERS — Career services and University Field Supervisor speakers will
‘guide students towards their next clinical experience as well as take steps towards career
development

+ ONLINE WEB PORTFOLIO - Start developing an online portfolio that begins to
encapsulate various aspects of the first term of student teaching Align with expectation
of edTPA.

Course Resources and Materials

© Daniels, K. N, Patterson. G. C. Dunston, Y. L. (2014). The Ultimate Sudent Teaching Guide
(2% Ed) Sage, Thousand Oaks, CA.

o Hierck, T (2016). Seven Keys 1o a Positive Learning Environment in Your Classroom. Solution
‘Tree Press. Bloomington. IN.
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Grading

Grading for assignments that originate in other classes are graded in the class of origin.
‘The Clinical T Instructor grades assignments that are specific to the Clinical T course
‘The details of all of these assignments are found under assignments in your Sakai Course Site

List of Assignments. Paints

(A1) Expectations for Student Teaching and Teaching in General

(A2)Refiection/Observation #1: School Culture and Professionalism

(A3) Reflection/Observation #2: Collaboration and Communication

(A4) Interview your Mentor Teacher and Administrator

(A5) Reflection/Observation #3; Creating a Leaming Cimate

(28) Reflection/Observation #4: Special Education and Gifted Students

(A7) Online Portfolio Creation

‘Oniine Discussions (2) 10
Evaluation from Mentor Teacher 10
Paricipation (Attendance (15) and Ciass involvement wirubric[10]) 25
Total 100

‘The quality of achievement in a course is typically measured as follows (individual instructors
deternine whether to grant plus and minus grades)

A

(©5%)

‘indicates outstanding achievement

A

©0%)

(87%)

(33%)

‘indicates average or satisfactory achievement

(50%)

(77%)

(T5%)

‘indicates below average performance

(70%)

(67%)

(63%)

‘indicates serious deficiency

(60%)

EEEE R REEE

7%
‘below)

orindicates failure
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Attendance
Attendance at every class and laboratory meeting is expected of each student. The instructor only, who is
responsible for maintaining attendance records, makes exceptions to this policy.

Technalogy
In a technology-rich environment, the professional leader serves as a facilifator of learning, mentoring. and.
coaching. Technology i a tool for learning that expands our instructional repertoire and is a vehicle that
maimizes our capacity to become global citizens. Technology will be integrated for all professionals to:

‘provide global access to information:
‘meet the curricular needs of al leamers;

help each individual accept responsibiliy for their leamming:
‘provide access to general leaming materials;

refine crifical thinking skils and foster creativity:

‘provide a medium for expression and commmnication:
collect, assess, and share performance information:
improve the effectiveness of administraive tasks:

‘provide skills and proficiencies necessary for the workforce.

Writing Proficiency
The Witing Support Center offers a vasiety of services for candidates and faculty,including review and
‘avidance on writing papers,disseiation mamuscripts, writing withclasiy, writing mechanic,the avoidance
of plagiarism. Indsvsdual appointments can be scheduled with the Manager of the Writing Support Center
at the West Los Angeles Campus (310-258-2515). Office hours are: Monday, Wednesday, Thursday. and
Friday (10.00-19.00) and Tuesday (08.00-17.00). Please e-mail Regina Meister for further details:
tegina meister apepperdine edn. Waiting seminars and APA workshops are scheduled each term at the
grdute campuses A descripion of the APA format is available af the following websit:
it/ apastyle orglelecreFhim.

Maintaining copies of assigned course work for program evaluation

The Graduate School of Education and Psychology evaluates its programs on an ongoing basis for
institutional effectiveness. The data from such evahuations provide us with information to help improve
the qualiy of the educational experience we provide our sudents. In addition, the data are used by our
accrediting bodies, such s the Western Association of Scools ad Colleges (WSCUC/WASC),
California Commission on Teacher Credentialing (CCTC/CTC). and the American Psychological
Association (APA). to make decisions as to whether we can maintain our accredited staus with these
espective asociations. To this end. we may archive copies of the papers, examinations, exercises,cic
that students complete as partof thei required course work 5o that we can track if stdents appear fo be
meeting the objectves of the program in which they are enrolled. Names will be removed from the
assignments we opt to archive for evaluation purposes. Our program feviews are on-going. and at fimes,
e asc studens to upload certain signature assigaments on an external website for anonymous
assessment. Therefore, you may be receiving an e-mail fom LiveText by Watermark t siga-up and
upload yous paper. Ifyou prefer that your courserwork not be archived for evaluation purposes. please let

6
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the professor know immediately so that we make such a nofation i the files I keep for each student who
earolls in my covises.

Code of Conduct
‘The Graduate School of Education and Psychology sirives to create a learning enviropment which is
sespectful of the rights and dignify of all members of our learning comamnity. Sfudents are expected to
conduct themselves in a collegial, respectful, and professional manner while participating in all activities
assciated with this course. Students are expected to exhibit behaviors and aftitdes consistent with
appropriate ethical-legal standards, and to refrain fom any frandulent, dishonest, or harmfl bebaviors
such as plagiarism. cheating, or harassment, which compromise the integrify of the academi standards of
the universify and/or impact the safety and security of fellow students, staf, and faculty. Failure to
‘comply with appropriate standards of conduct may resultin a grade of “F” in the course and dismissal
Som the program.

Respectful Discourse
‘The Pepperdine University Graduate School of Education and Psychology values and respecs the
‘perspectives and diversity of ous students in regard to ethnicity, nationality, gender, sexual orientation,
socioeconomic stafus, religion. age, and abiliy stafus. Thus, i is crifica that classroom discussions
include respectful dialogue about any issue that impacts the lives of our smdents, and the individuals,
families, and commmnities that our students serve.

Plagiarion
Plagiaion i commoaly uadertood in the scadenic commusity toinvove talkin th ideas of words of
anotie aad passing them off s one's own. Whea paaphsin of quting n abor ey, oe st
crdit the soutce approprstel. Plagiaie i 5ot rolefated at the Gradate School of Edueaton and
Piychology

Disability Statement
Any student with a documented disabilty (physical, leaming, or psychological) needing academic
‘accommodations should contact the Disabilty Services Office (Malibu Campus, Tyler Campus Center
225, 310.506.6500) as early in the semester as possible. Al discussions will remain confidential Please
visit hitp://srww pepperdine edh disabilityservices/ for additional information
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Pepperdine Universif
Graduate School of Education and Psychology (GSEP)

MATP 682 Syllabus
Course Number: MATP 682
Course Title: Clinical Experience 2

Units
‘Faculty Information and Availability:

Class Days and Hours:

Course Description
‘The purpose of this course is to help candidates develop as teachers by preparing them to gradually
take over the teaching responsibilities and classroom activities of K~12 teachers. This course is
the second in a developmental sequence of clinical experiences in which candidates participate in
their assigned classroom by observing, assisting. futoring. teaching small groups, and offering
‘whole-class instruction under supervision from mentor teacher in the field. Candidates will have
an assigned Pepperdine University Field Supervisor to support their clinical practice. The
successful completion of MATPGS1, and the submission of CBEST and CSET exams to the office
of the Certificate Manager are prerequisites for enrollment into this course. Enrollment in this
course may require a course fee to prepare for the successful submission of edTPA.

Program Learning Outcomes (Credential):

Graduates of Pepperdine’s Teacher Preparation Program will
Engage and support al sudents in leaming

Create and maintain eSective environments fo studeat learming.

Understand and organize subject mater for student learning

Plan instruction and design learning experiences for all studeats

Assess student leaming

Develop as fath-informed, service-oriented professional educators

o

Student Learning Outcomes

‘The student leaming outcomes are linked to the educational philosophy of Pepperdine University
‘which stresses academic excellence, service to others, and Christian values. In this course,
candidates will
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© Successfully fulfill the requirements highlighted in the 6 Teaching Performance
‘Expectations;

» Understand the requirements for edTPA.

» Gain on-site, hands-on clinical experience in a public school classroom and participate in
‘growth of students and curriculum over one semester.

» Develop pedagogical content knowledge, promote critical thinking. and connect theory to
practice in a secondary sefting.

© Plan, implement and assess leaming using appropriate strategies in content areas

» Demonstrate proficiency with conent area standards, common core standards, and state-
‘adopted curriculum materials.

» Organize classroom management systems for motivation and success in learning.

» Develop professionalism and disposition as a developing teacher.

® Reflect upon personal growth as a teacher and monitor changes over time.

Learning Activities

All candidates will complete the following course requirements
» FIELD EXPERIENCE: Students will explicitly develop, implement and assess classroom
activities and student leaming in assigned field experience. Professional communication
‘with assigned Mentor Teacher and Pepperdine University Field Supervisor will be
required at all times.

* CULTURAL IDENTITY: Students will examine techniques for students with diverse
leamning needs and apply them in the field. Students will focus on Cultural Identity and.
‘use this to inform teaching plans, techniques and management style

* CLASSROOM MANAGEMENT PLAN: Students wil begin to conceptualize and
‘construct a comprehensive classroom management plan and build their classroom
‘management techniques

» edTPA REQUIREMENT: Students will prepare and submit edTPA teaching event.

» ONLINE PORTFOLIO: Continue building professional online portfolio adding
‘observations and/or plans created during the second term.

* OBSERVATIONS/REFLECTIONS: Candidates wil collect observation notes and
‘connect them with a reflective analysis of their understanding of experiences in the
assigned classroom during clinical practice.

» GUEST SPEAKERS ~ Speakers for this term will focus on continued career
development of teachers in the field of education.

Course Resources and Materials:

» Goethals, M. S., Howard, R. A, Sanders, M. M. (2004). Student teaching: A process
approach to reflective practice; A guide for preservice and inservice teachers (2%
Ed) Pearson, Upper Saddle River, NI

+ Welcome to edTPA (2017). http:/edtpa aacte.org/

Grading

Srading for assignments that originate in other classes are graded in the class of origin.
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‘The Clinical IT Instructor grades assignments that are specific to the Clinical IT course
‘The details of all of these assignments are found under assignments in your Sakai Course Site

List of Assignments Points

1 (A1) Reflection #1 15

2 (A2) Context for Learning 10

3 (A3) Reflection #2 15

4 (A4) Commentary Task 1 10

5 (AS) Commentary Task 2 10

6 (A6) Commentary Task 3 10

7 (A7) Reflection #3 15

3 Participation/Attendance 15
‘Total Points 100

‘The quality of achievement in a course is typically measured as follows (individual instructors
deterniine whether or 0ot to grant plus and minus grades)

A (©5%) ‘indicates outstanding achievement
A (90%)
B+ (87%)
B (35%) ‘indicates average or satisfactory achievement
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Attendance

Attendance at every class and laboratory meeting is expected of each student. Exceptions to this
‘policy are made by the instructor only, who is responsible for maintaining attendance records.

Technology

In a technology-rich environment, the professional leader serves as a facilitator of leaming.
‘mentoring. and coaching. Technology s a tool for learning that expands our instructional repertoire:
and is a vehicle that maximizes our capacity to become global citizens. Technology will be
integrated for all professionals to:

‘provide global access to information:
‘meet the curricular needs of all leamers:

address diverse learning styles.

encourage cooperative leaming:

help each individual accept responsibility for their leaming:
‘provide access to general learning materials;

refine critical thinking skills and foster creativity:
‘provide a medium for expression and communication:
collect, assess, and share performance information:
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» improve the effectiveness of administrative tasks;:
» provide skills and proficiencies necessary for the workforce.

‘Writing Proficiency

‘The Writing Support Center offers a variety of services for candidates and faculty, including
review and guidance on writing papers, dissertation manuscripts, writing with clarity, writing
‘mechanics, the avoidance of plagiarism Individual appointments can be scheduled with the
‘Manager of the Writing Support Center at the West Los Angeles Campus (310-258-2815). Office
‘hours are: Monday, Wednesday, Thursday. and Friday (10.00~19.00) and Tuesday (08.00-17.00).
Please e-mail Regina Meister for further details: regina meister@pepperdine edu. Writing
seminars and APA workshops are scheduled each term at the graduate campuses. A description of
the APA format is available at the following website: hitp://wiww apastyle org/elecref htm

Maintaining Copies of Assigned Course Work for Program Evaluation

The Graduate School of Education and Psychology evaluates its programs on an ongoing basis for
nstittional effctiveness. The data from such evahuations provide us with information to help improve
e quality ofthe educational experience we provide our students. In addition. the data are used by our
accrediting bodies, such s the Western Association of Scools aad Colleges (WSCUC/WASC),
California Commission on Teacher Credentialing (CCTC/CTC). and the American Psychological
Association (APA). to make decisions as to whether we can mainfain ous accredited status with these.
respective associations. To this ead, we may archive copiesof e papers, examinations, xercises, el
at students complete a part of their required course work: so that we can track if studeats appear t be
‘meeting the objectives of the program in which they are enrolled. Names will be removed from the
assignments we opt o archive for evaluation purposes. Ot program reviews are on-going. and at imes,
e ask studeats to upload certain signature assignments on an external website for anomymovs.
assessment. Therefore, you may be receiving an e-mail from LiveTaxt by Watermark to sign.-up and
‘upload your paper. If you prefer that your courseworl: not be archived for evaluation purposes, please let
e professor know immediately so that e make such a noation i the fils [ keep for each student who
earols in my courses

Code of Conduct

‘The Graduate School of Education and Psychology strives to create a learning environment which
is respectful of the rights and dignity of all members of our learning community. Students are
expected to conduct themselves in 2 collegial, respectful, and professional manner while
‘participating in all activies associated with this course. Students are expected to exhibit behaviors
and atttudes consistent with appropriate ethical-legal standards, and to refrain from any
fraudulent, dishonest. or harmful behaviors such as plagiarism. cheating. or harassment, which
compromise the integrity of the academic standards of the university andor impact the safety and.
security of fellow students, staff, and faculty. Failure to comply with appropriate standards of
conduct may result i 2 grade of “F” in the course and dismissal from the program.
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Pepperdine University
Graduate School of Education and Psychology (GSEP)
MATP 683: Clinical Experience

Course Number:  MATP 683

CowrseTitle:  Clinical Experience 3
Units2 unit(s)
Faculty Information and Availability:  Dr. Ricardo
Vigll E4D.

Class Days and Hours: See table further below.
Contact Information:

‘cardoigil@pepperdine.edu
Office Number: 310-568-5640

Course Description

‘The puspose of this course is to help teacher candidates move toward mastery in order to perform all of
the teaching responsibilities in California K-12 school classrooms. This course is the third in a
developmental sequence in which candidates participate full-time in their assigned classrooms and
perform. In this covrse candidates participate fulltime in their assigned classroom field experience and
‘perform whole class instruction under supervision from certified practitioners in the field. Candidates
will have an assigned Pepperdine University Field Supervisor fo support their clinical practice. The.
successful completion of MATP682 and successfhl evaluations for Mentor Teacher and the assigned.
‘Pepperdine University Field Supervisor are prerequisites for enrollment into this course. Ensollment in
this course may require a course fee fo prepare for the successfil submission of edTPA.

Program Learning Outcomes (Credential):

Knowledge and Community and Global

Scholarship Faith and Heritage Understanding
Furpose
1. know theories of fulfll professional, | 3. plan instruction for
learning for Iegal, and echical il students and teach
instructional time obligations (TPE 1,2, | Englich learers (TPE
(TPEL3) .6) 13,49
Service

6. know the concept of
human engagement,
practices, P and know how to
demonstrate spe psruction (TFEL | ke content
pedagogical skills for | _° accessible (TPE 4)

4. know developmentally

N monitor student
appropriate teaching

learning during
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Subject matter.
instructions (TPE 3,
4

Leadership

7. interpret and use
assessments and know | 8. seck professional

theories of growth as an educator | 9. create a social
development for and lifelong learner environment (TPE 2)
learning about (TPE6)

students (TPE )

Student Learning Outcomes

‘The student learning outcomes are linked to the educational philosophy of Pepperdine University which

stresses academic excellence, service to others, and Christian values. Upon completion of MATP 683,

‘candidates will be able fo

‘Suecessfully fulfill the requirements highlighted in the 6 Teaching Performance Expectations

Suecessfully flfll the requirements for the edTPA and reflect on ongoing self evaluation:

Develop lead teaching experience through four-weelk takeover in assigned field work sefting:

Understand pedagogical content knowledge, promote critical thinking, and connect theory fo

practice in a educational sefting:

Plan, implement, and assess learning vsing appropriate strategies in content areas:

© Demonsirate proficiency with content area standards, common core standards, and state-adopted
curriculvm materials;

® Develop instructional methods and classroom organizations that cater to the students’ different
Iearning styles and differentiate curriculum and assignments for special populations:

© Develop understanding of communify and school context that impacts leaming;

© Reflect upon personal development as a feacher and create  plan for continned growth that will
‘be addressed during induction as candidate enters the field as an educator.

Learning Activities
All candidates will complete the following course requirements:

o FIELD EXPERIENCE: Candidates will explicitly develop, implement and assess classroom
activities and student leamning in assigned field experience. Professional communication with
‘assigned Mentor Teacher and Pepperdine University Field Supervisor will be required at all imes.

© OBSERVATIONS/REFLECTIONS: Candidates will collect observation nofes and connect them
with a reflective analysis of their understanding of experiences in the assigned classroom during
clinical practice.

© FOUR WEEK TAKE OVER: Candidates will document the planning process for their Four-week.
classroom takeover, including lesson plan. assessments, rubrics and other materials used to
complete this task.
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* ONLINE PORTFOLIO: Candidates will complete their online portfolios as a culmination of their
three-term experience. Portfolio will include teaching philosophy. example lesson plan and an
extensive view of their role in the larger school comamuaity including events, professional
development and extra-curicular activities

© GUEST SPEAKERS -~ Spealers or this term will focus on continued career development of
teachers in the field of education.

 CA STATE REQUIREMENT: Candidates will work fowads the developing a continved growih
plan for induction as they complete the CA requirements for teacher credentialing.

‘Expectations of Clinical Experience
In order to gain full knowledge of schools and classrooms you will be expected to meet as many of the.
‘experiences below s you are able to complete. These experiences below will allow yot fo become
etter prepared as a classroom teacher this coming fall
‘® Leam about instructional media available from school, district, and county resousce centers.
® Attend teacher union and school board meefing.
© Attend and help supervise extra-curricular activities such as athletic events, dances, club
‘meetings, and fine arts performances.
‘Visit the library: leam about services provided.
‘Become acquainted with support sta such as secretaries, murses, and custodians.
Confer with counselors and administrators about their roles.
Observe a parent-teacher conference; communicate with parents as appropriate.
‘Visit the district and county offices; leamn about services provided.
Leam characteristics of the surrounding community.
Observe students in out-of-class seftings.
‘Read professional journals: aftend professional conferences and meetings: become intellectually
involved in the profession.
‘Gain exposure to science, special needs and other areas that may not be i the classroom or in.
‘your content area.
Be able to speak about your professional identity.
Leam about the fypes of schools that are hiring.
Complete CPR training (State required)
‘Gain exposure from former candidates, alumai will give insight becoming a new faculty
‘member.
Leam about the Beginning Teacher Support Assessment (BTSA).
Finalize your philosophy of teaching.
Create a reflection on ‘becoming a teacher” in the field.




image73.png
Course Resources and Materials:

© Lemov, Doug. (2004). Teach Like a Champion 2.0
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Grading

Grading for assignments that originate in other classes are graded in the class of origin The Clinical

Instructor grades assignments specific to the clinical course.

Grading for assignments that originate in other classes are graded in the class of origin.

The Clinical I Instructor grades assignments that are specific to the Clinical Il course.

‘The details of all of these assignments are found in the link below and the the link below has binding
Ianguage that affects the scores of the class. Please be sure to read the language on the link.

Assignments Link MAT 683.20 Summer 2019

‘The quality of achievement in a course s typically measured as follows (individual instructors determine.

“Assignments Points
(A1) Education Topic Paper [0
[(42) Takeover Summary [0
[(43) Induction sheet 0
(49) CulturalIdentiy Paper 25
(45) Crassroom Management Paper 0
(46) TPE Oniine portfolio [0
[Participation/Attendance. 15
[Evaluations 10

100

‘whether or not o grant phus and mins grades):

below)

A (%) indicates outstanding achievement
A (90%)

B+ (87%)

B (83%) ‘indicates average or satisfactory achievement
B (80%)

- (77%)

C(73%) ‘indicates below average performance
- (70%)

D-(67%)

D (63%) ‘ndicates serious deficiency
D-(60%)

F o (57% or _indicates failure
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Attendance

Attendance at every class and online meeting is expected of each student. Exceptions to this policy are
‘made by the fnstructor only, who is responsible for maintaining attendance records.

Attendance to class sessions is extremely important. 1 excused /unexcused absence will be
subject to loss of points. For more than 1 unescused/excused meetings missed, your grade will
e dropped accordingly:

2absences = 1 grade level dropped
3 absences = 2 grade levels dropped
4absences = 3 grade levels dropped
5 absences = 4 grade levels dropped

‘Additionally, two points will be deducted for every fifeen minutes you arrive late o class.
Technologs

In a technology-rich environment, the professional leader serves as a facilitator of learning, mentoring.
and coaching. Technology is a tool for learning that expands our instructional repertoire and is a vehicle
that maximizes our capacity to become global cifizens. Technology will be integrated for all professionals
to:

‘provide global access to information:

‘meet the curricular needs of all leamers;

address diverse leaming styles:

encourage cooperative leaming;

help each individual accept responsibilify for their leaming;
‘provide access to general learning materials;

refine crifical thinking skills and foster creativity:

‘provide a medium for expression and communication:
collect, assess, and share performance information;
improve the effectiveness of administrative tasks:

‘provide skils and proficiencies necessary for the workforce.
‘build their professional webpage.

Writing Proficiency

‘The Writing Support Center offers a variety of services for candidates and faculty, including review and
guidance on writing papers, dissertation manuscripts, writing with clarity, writing mechanics, the
avoidance of plagiarism. Individual appointments can be scheduled with the Manager of the Writing
Support Center at the West Los Angeles Campus (310-258-2815). Office hours are: Monday.
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‘Wednesday, Thursday, and Friday (10.00-19.00) and Tuesday (08.00-17.00). Please e-mail Regina
Meister for further details: segina meister(@pepperdine edu. Writing seminars and APA workshops are
scheduled each ferm at the graduate campuses. A description of the APA format is available at the
following website: htip://wwiw. apastyle org/elecrefhtm.

Maintaining Copies of Assigned Course Work For Program Evaluation

‘The Graduate School of Education and Psychology evaluates ifs programs on an ongoing basis. The data
from such evaluations provide us with information fo help improve the quality of the educational
‘experience we provide our sfudents. In addition, the data are used by our accrediting bodies, such as the.
‘Western Association of Schools and Colleges (WASC). California Council on Teacher Credeatials, and
the American Psychological Association (APA), to make decisions as to whether we can maintain our
accredited status with these respective associations. To this end, we may archive copies of the papers,
‘examinations, exercises, efc. that sfudents complete as part of their required course work 5o that we can
track if students appear to be meefing the objectives of the program in which they are enrolled. Names
il be removed from the assignments we opt to archive for evaluation purposes. If you prefer that your
course work not be archived for evaluation purposes, please let me know immediately so that I can make
such a notation in the files I keep for each student who enrolls in my courses.

Code of Conduct

The Graduate School of Education and Psychology strives fo create a leaming environment which is
respectful of the rights and dignity of all members of our leaming community. Students are expected fo
conduct themselves in a collegial. respectful. and professional manner while participating in all activities
associated with this course. Students are expected to exhibit behaviors and attifudes consistent with
appropriate ethical-legal standards, and to refrain from any faudulent, dishonest, or harmful behaviors
such as plagiarism, cheating, or harassment, which compromise the integrity of the academic standards
of the universify and/or impact the safety and security of fellow students. staff, and faculty. Failure to
comply with appropriate standards of conduct may result in a grade of “F” in the covrse and dismissal
from the program.

Respectful Discourse

The Pepperdine University Graduate School of Education and Psychology values and respects the
‘perspectives and diversity of our students in regard to ethnicity. nationality. gender, sexual orientation,
socioeconomic stafus, religion. age, and ability status. Thus, it i critical that classroom discussions
include respectful dialogue about any issue that impacts the lives of our students, and the individuals,
families, and communifies that our sfudents serve.

Plagiarism

‘Plagiarism is commonly understood in the academic communiy to involve taking the ideas or words of
another and passing them off as one’s own. When paraphrasing or quoting an author directly, one st
credit the source appropriately. Plagiarism is not tolerated at the Graduate School of Education and
‘Psychologs.
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Disability Statement
Any student with a documented disability (physical, learning, or psychological) needing academic
‘accommodations should contact the Disability Services Office (Malibu Campus, Tyler Campus Center
25.310.506.6300) as early in the semester as possible. Al discussions will remain confidential
‘Please viit hitp://wrw. pepperdine edu/disabilityservices! for additional information.
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